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Abstract

As a positive youth development (PYD) program, the Tin
Ka Ping P.A.T.H.S. Project (TKP P.A.T.H.S. Project) has
promoted the development of the program participants such
as their psychosocial competencies. However, there are
relatively fewer studies on the benefits of PYD programs on
the program implementers. As teachers implement the PYD
program, it is theoretically and practically important to
understand the impact of the TKP P.A.T.H.S. Project on the
teachers. In the present study, we examined the impacts of
the TKP P.A.T.H.S. Project on the program implementers.
By analysing the qualitative data derived from individual
interviews, we found that the project promoted the program
implementers in terms of their professional development
(e.g., teaching skills), personal development (e.g., emotion
regulation) and social relationship (e.g., relationships with
students), as well as benefits for parents and benefits for
schools. In line with the subjective outcome evaluation
findings based on previous studies, the present findings
suggest that the TKP P.A.T.H.S. Project promotes the
holistic development on both adolescents and teachers.

Keywords: Positive youth development, Tin Ka Ping
P.A-T.H.S. Project, Chinese adolescents, qualitative
evaluation, China

Introduction

Positive youth development (PYD) approach aims to
promote holistic development in adolescents and
unleash their potentials (1-3). In the Western contexts,
there are studies showing that PYD programs
are successful in reducing adolescent problem
behavior, such as delinquency (4-6). Drawing upon
the successful Western experience, a large-scale
curricula-based PYD program entitled “Positive
Adolescent Training through Holistic Social”
programs (Project P.A.T.H.S.) was implemented in
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Hong Kong between 2005 and 2019 with the financial
support of the Hong Kong Jockey Club Charities
Trust. The Tier 1 Program is a curriculum-
based universal program targeting junior secondary
students, which was developed based on 15 constructs
identified in the successful PYD programs, such as
bonding and self-efficacy (7). The Tier 2 Program
targeted at students with greater psychological
needs. Systematic evaluations using quantitative (e.g.,
longitudinal survey) and qualitative methods (e.g.,
student focus groups and diaries) revealed the positive
impacts of the program based on the perspectives of
both students and program implementers, such as
enhanced self-confidence, resilience and personal
growth (8-12).

In view of the growing youth problems in
mainland China due to the rapid economic
development in the past few decades (13,14), the Tier
1 Program of Project P.A.T.H.S. was implemented in
mainland China with the financial support of Tin Ka
Ping Foundation which is entitled “Tin Ka Ping
P.A.T.H.S. Project” (TKP P.A.T.H.S. Project). It
began with a pilot implementation, which lasted for
three years in four secondary schools in East China
between 2011 and 2014. Because of the success of the
pilot phase (15), Tin Ka Ping Foundation further
supported the project for another three-year full
implementation covering thirty secondary schools
between 2015 and 2018. Then, the Foundation took
over in 2018 to launch a new phase entitled “Building
the “Tin’ Homeland Together”.

Similar to the Project P.A.T.H.S. in Hong Kong,
the evaluation findings of the TKP P.A.T.H.S. Project
are very encouraging. Our systematic evaluation
studies showed that over 90% of the students
were highly satisfied with the program content
(e.g., classroom atmosphere), quality of program
implementers (e.g., curriculum proficiency), and
program effectiveness (e.g., promotion of resilience)
(16-18). Moreover, Shek, Zhu and Leung (19) found
that over 95% of the program implementers have
rated their performances as positive such as having
a good mastery of the curriculum and teaching
skills, where they emphasized that the project
implementation has promoted their professional
growth.

As part of the TKP P.AT.H.S. Project, all
program implementers normally attended a single

2.5-day training workshop to consolidate their
understanding of PYD concepts and acquire
relevant teaching skills for project implementation
through activities (e.g., group discussions) (20).
Systematic evaluation studies showed that the
program implementers in general rated the training
workshops as positive in terms of the program quality
(e.g., strengthened understanding of PYD), program
effectiveness (e.g., promoted teaching skills), self-
performance (e.g., enhanced confidence in program
implementation), quality of workshop instructors, and
administrative arrangements (20-23).

Professional development (PD) programs for
teachers attempt to enhance teacher knowledge and
skills through training and certification (24). The
impacts of PD are twofold. First, PD can promote
teachers’ job satisfaction once they acquired essential
knowledge and skills to promote their teaching quality
and communication with students (25, 26). Second,
once their job satisfaction has been enhanced, their
well-being will increase which will further promote
the well-being of their students (27-29). Besides,
these benefits will ultimately enhance students’
performance (30).

Although evaluation studies showed that the
program implementers generally rated the training
workshops and project implementation as effective in
terms of their professional growth, there are three
issues that remained unknown (19-23). First, we have
to understand the types of professional growth that are
involved. Second, it is important to ask whether
professional growth can be extended to other areas
such as personal and social development. Third, there
is a need to understand whether the benefits can be
extended to schools, since previous studies showed
that effective teaching skills can promote students’
attainments and school reputations (31, 32). With
these questions in mind, the present study attempted
to explore the impacts of the TKP P.A.T.H.S. Project
on the program implementers through individual
interviews.

Methods

A qualitative approach was adopted in the present
study to understand the perceptions of program
implementers (e.g., teachers) on the TKP P.A.T.H.S.
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Project. As part of the qualitative approach, individual
rather than focus group interview was chosen for
the following three reasons. First, collectivistic
social structure of mainland China focuses on the
importance of coherence and hierarchy within a group
setting (33). Therefore, conducting individual rather
than focus group interviews can reduce the impact
of conformity on our implementers’ willingness to
express their true opinions (34, 35). Second, all
program implementers normally received at least 2.5-
day training program to gain an understanding of
PYD and teaching skills before implementing the
TKP P.A.T.H.S. Project in their schools. Our previous
studies (36) showed that the implementers rated
the training program as very positive in terms
of its content (e.g., curriculum design), instructor
performance (e.g., good mastery of the curriculum),
as well as perceived benefits for the implementers
(e.g., professional developments). Therefore,
conducting individual interviews with implementers
does not only provide us with further details
of what kinds of professional development were
involved, but also benefits in other fields including
the social and personal domains (37-40). Third, the
teaching materials in the current program involved
transplanting those used in the Project P.A.T.H.S. in
Hong Kong to local use in mainland China. The
adoption of individual interviews would help to
explore the teaching styles of teachers within the
specific cultural context of mainland China (41, 42).
Such an understanding is important because a teacher-
centered approach is commonly adopted in mainland
China whereas the principle of the TKP P.A.T.H.S.
Project emphasized the importance of providing
students with opportunities to learn from their
firsthand experiences instead (i.e., student-centered
approach) (43).

Data collection

The data were collected in the summer of 2021. We
conducted semi-structured interviews to explore the
subjective experience of the program implementers
because we could use probes to follow-up the
responses given by the interviewees (44). The semi-
structured interviews focused on implementers’
perceptions and evaluations of the project

implementation. These included the project progress
(e.g., curriculum manual units), project impacts (e.g.,
teachers, students, parents, community and schools),
difficulties encountered, as well as suggestions for
additional training and further improvements. The
present study focused on analyzing the implementers’
sharing on the project in regard to the positive
impacts/benefits on implementers and others (e.g.,
parents or schools).

Each interview was conducted by two researchers
who are familiar with the TKP P.A.T.H.S. Project.
We conducted interviews on 9 implementers,
with one interview for each interviewee. The
interview lasted for approximately 1 to 2 hour(s). All
implementers had substantial experience (at least five
years) in teaching the TKP P.A.T.H.S. Project. Five
of the interviewees (55.6%) were either chief or
senior implementers in the TKP P.A.T.H.S. Project.
Before each interview, ethical approval was obtained
from the university and permission to record the
interview was obtained from the interviewees.

Data analysis

We conducted the interviews in Mandarin. The
interviews were audio-recorded and fully transcribed.
Then the Chinese transcripts were translated into
English. We employed thematic analysis which is a
more flexible data analysis method in qualitative
research (45). An experienced researcher first looked
at texts related to “positive impacts/benefits to
implementers or others” for several times. Then, we
identified recurrent patterns and combined them into
themes. Several themes emerged from the data
analyses. These included benefits for implementers
(such as professional, personal and social
developments), benefits for parents (such as
parenting), and benefits for schools (such as school
reputations). Second, the code and themes were peer-
checked by four trained research staff, where new
themes were added as they emerged. Third, the initial
researcher revised the codes and themes based on the
feedback. Fourth, these codes and themes were finally
checked by the project leader. Among the raw
transcripts, 20 were randomly selected for calculating
intra- and inter-rater reliability on the categorization.
For intra-rater reliability, these randomly selected
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transcripts were rerated by two colleagues who
took part in the initial rating process. For inter-rater
reliability, we invited two other research staff, who
did not participate in the initial rating process, to rate
these 20 randomly selected transcripts individually.

Results

A total of 59 meaningful units were derived from the
responses concerning the benefits of taking part in the
TKP P.A.T.H.S. Project on the program implementers
and others, which can be divided into five categories
including benefits for implementers in terms of
a) professional development (n = 14), b) personal
development (n = 17), ¢) and social development
(n = 6), as well as d) benefits for parents (n = 8) and
e) benefits for schools (n = 14). The intra-rater and
inter-rater reliability of coding on the categorization
reached 90% and 85%, respectively.

Theme 1: Benefits for implementers’
professional development

The implementers emphasized that their professional
development had been promoted through the
experiences of preparing and delivering the TKP
P.A.T.H.S. Project. These included improvement of
their teaching skills, increase in their opportunities
of rewards/promotions, and enhancement of their
professional networking.

“Improvement of teaching skills”
Through delivering the TKP P.A.T.H.S. Project, the
implementers learnt the importance of shifting their
focus from solely on students’ academic performance
to their mental well-being. Once a new perspective
was taken, it promoted the implementers’ capability
to manage their students and assist them to solve
problems effectively. Some sharing can be seen
below.
e “Learnt new teaching skills.” (Chief
P.A.T.H.S. Implementer, teacher 4)
e  “The course provided us with the framework,
but then we need to use our own thoughts to
consolidate our class by including the idea of

your own about what concept and method to
convey to students. For example, setting a
teaching target like teaching students with
emotional comfort or academic guidance on
specific lessons.” (Teacher 6)

e “Through teaching the moral education
course, it is helpful for teachers to learn how
to manage and lead students in classes.”
(P.A.T.H.S. Implementer, teacher 5)

e “It allowed teachers to view their students
from different perspectives (e.g., psychol-
ogical aspect), so that you can truly and
effectively help them to solve problems.”
(Chief P.A.T.H.S. Implementer, teacher 1)

e “Through the TKP P.A.T.H.S. Project, it is
found that the relationship between teachers
and students has been eased, as teachers can
understand students from a new perspective,
so some class teachers are passionate to
participate in the project.” (Chief P.A.T.H.S.
Implementer, teacher 1)

“Enhancement of opportunities to receive
rewards or promotion”

The implementers disclosed that teaching the TKP
P.A.T.H.S. Project was beneficial for their career
path, where they had not only been promoted but also
gained various rewards by publishing journals
discussing the effectiveness of the course (e.g., the
benefits of taking the course among students). Some
sharing can be seen below.

e “Yes, I gained two first prizes because of the
TKP P.A.T.H.S. Project. One of my essays
discussed the project in terms of the
friendship between teacher and students, and
another essay focused on the theme of
empathy. All these involved case studies...”
(Teacher 6)

e “Through the TKP P.A.T.H.S. Project, we
have gained a lot of awards by conducting
case studies and writing thesis in regard to
the benefits of taking the moral education.”
(Chief P.A.T.H.S. Implementer, teacher 9)

e  “One of the teachers, whose teaching content
adopted the concepts from the TKP
P.A.T.H.S. Project, has won the advanced
class prize in Zhoushan City which is the
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highest honor in the province. His thesis on
the moral education has also won the first
prize of the city.” (P.A.T.H.S. Implementer,
teacher 5)

e “One of the teachers has gained and grown a
lot via taking the TKP P.A.T.H.S. Project.
She is now a director of the office.”
(P.A.T.H.S. Implementer, teacher 7)

“Expansion of professional network”

During the interviews, the majority of the
implementers expressed that their professional
networks with other teachers have expanded through
the TKP P.AT.H.S. Project, where teachers from
other subjects were interested in attending the training
or even invited the implementers to teach in their
class.

e “Other than the teachers from the Moral
Education Department, teachers from other
subjects have also attended the classes
together.” (P.A.T.H.S. Implementer, teacher
5)”

o “I knew some of the class teachers wanted to
be part of our TKP P.A.T.H.S. team...
Although some of the core tutor (in the TKP
P.A.T.H.S. Project) are no longer working in
the team, they asked if I could also bring
them to the training workshop if possible...”
(Teacher 8)

e “Even teachers from the junior department
also came and observed our class. They also
came for discussion and sharing. For the TKP
P.AT.H.S. Project, it is not only popular
among students, but also teachers too.”
(Chief P.A.T.H.S. Implementer, teacher 9)

e  “One Physics teacher showed concerns about
delivering  Psychology lesson to his
class...Thus, he kept inviting me to deliver
the TKP P.AT.H.S. Project as part of his
Psychology lesson. Throughout the course,
he has not only participated in the lesson but
also informed me in regard to what happened
in his class and | would follow up on the
targeted problems. In general, the response
from that class was very good.” (P.A.T.H.S.
Implementer, teacher 7)

e “In my school, we got a sharing lesson
among teachers once a year. For those
teachers who are in the TKP P.AT.H.S.
Project, our school would choose one of them
to share his/her teaching experiences with
other teachers within the moral education
meeting.” (Chief P.A.T.H.S. Implementer,
teacher 9)

Theme 2: Benefits for implementers’
personal development

Three aspects of personal developments were
identified from the individual interviews with
implementers after participating in the TKP
P.AT.H.S. Project. These included emotional
regulation (e.g., managing anger), self-growth
(e.g., self-reflection), and improved parenting (e.g.,
relationships with one’s own children).

“Learning emotional regulation”

The implementers opined that they became more
capable in regulating their emotions after joining the
TKP P.AT.H.S. Project because it did not only
strengthen their skills to manage their negative
emotion (e.g., anger), but also enhanced the
development of being empathic to others. Some
examples can be seen below.

e “In terms of emotional management, we
learnt ways to identify and express our
emotion, which is applicable to our
workplace and daily life.” (P.A.T.H.S.
Implementer, teacher 5)

e “...learnt empathy, leadership and controlling
negative emotions through delivering the
course, in which | applied them to my
children and students. This is a boost for
myself.” (Teacher 6)

“Providing opportunities

for personal growth”

Through preparing and delivering the TKP P.A.T.H.S.
Project, the implementers gained opportunities to
engage in self-development in different domains
(such as performing on stage, self-reflections and so
on) which were all important for them to improve
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their emotional regulation, career planning and social
relationships. The teachers shared the following
experiences.

“Through the TKP P.A.T.H.S. Project, my
students and I grew a lot together...what |
learnt can be applied to various fields in my
life.” (Teacher 6)

“ personally have grown a lot through taking
the TKP P.A.T.H.S. Project. Without the
project, our teachers would not be growing
that fast.” (P.A.T.H.S. Implementer, teacher
7)

“Shall I say in this way? | felt good for being
“advanced” in delivering moral education by
being one of the core tutors in the TKP
P.A.T.H.S. Project. | hope that the principles
of the TKP P.A.T.H.S. Project will always be
with me as it helps me to grow.” (Teacher 8)

“As part of the TKP P.A.T.H.S. Project, I
have performed on the stage for the first
time...for me, it was my first time that I have
ever been on stage, it is a new experience
and very challenging.” (Chief P.A.T.H.S.
Implementer, teacher 3)

“... Through the TKP P.A.T.H.S. Project, |
have the opportunity to engage “me-time” for
self-reflection, which involved emotion,
career planning or social relationships with
others...” (Chief P.A.T.H.S Implementer,
teacher 1)

“I think teachers who deliver the TKP
P.AT.H.S. Project are no different than
teachers from other fields, as we all gain self-
growth via teaching the courses.” (P.A.T.H.S.
Implementer, teacher 5)

“For emotional management, it is an essential
lifelong topic regardless whether you are a
child or adult. Through the process of
preparing and delivering the TKP P.A.T.H.S.
Project, we (as teachers) achieved self-
growth, self-clarification and self-adjustment
in energy towards life...” (Chief P.A.T.H.S.
Implementer, teacher 1)

“In terms of co-creation and growth, it means
that teachers and students grow together
and make progress together. Therefore,

not only teachers influence students, students
also influence teachers in return.” (Teacher 6)

e “.. We are very grateful for the opportunities
given by Tin Ka Ping Foundation that we can
participate in the project where both students
and teachers benefited from it.” (P.A.T.H.S.
Implementer, teacher 5)

“Improvement of parenting skills

in program implementers”

Interestingly, most of the implementers also expressed
that the knowledge and skills they learnt from the
TKP P.AT.H.S. Project actually improved their
parenting skills, which greatly improved their
relationship with their children. Some examples are
shown below.

e “The principles from the TKP P.A.T.H.S.
Project do not only influence my work, but
also my life included parenting.” (P.A.T.H.S.
Implementer, teacher 7)

e “Since the project also played an important
role in my parenting skills in how to educate
my own children, | am very passionate in
delivering the course and will definitely
continue to do it.” (Teacher 6)

e “Since attending the TKP P.A.T.H.S.
Project, | learnt a lot of useful parenting
skills.” (Chief P.AT.H.S. Implementer,
teacher 9)

e “It is good for me to use those concepts,
which are learnt through delivering the
project, to educate my children. For
example, | think my relationship with
my children is still very good. My child's
teacher has also invited me to share
parenting experience in the parent-teacher
meeting...” (Chief P.A.T.H.S. Implementer,
teacher 9)

e “In fact, we (as parents) have also learnt
a lot of parenting concepts from teaching
the TKP P.A.T.H.S. Project.” (P.A.T.H.S.
Implementer, teacher 5)

e  “One of our teachers said that the parenting
method learnt from the project can be
adopted in his own way of parenting.”
(P.A.T.H.S. Implementer, teacher 5)
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Theme 3: Benefits for implementers’
interpersonal relationships

In terms of social development, the implementers
expressed that their relationships with students and
colleagues have improved through delivering the TKP
P.A.T.H.S. Project.

“Improved relationship with students”

Through delivering the TKP P.A.T.H.S. Project,
the implementers have not only gained more
opportunities to interact with their students, but also
learnt the skills to communicate with their students
effectively through attending the training workshops.
Therefore, their relationships with their students have
been improved a lot by being able to understand their
students thoroughly. Some sharing can be seen below.

e  “The content covered in the TKP P.A.T.H.S.
Project are multi-dimensional. These include
teaching skills, relationship between teachers
and students, communication, student’s
psychological problems, how should teachers
guide our students, and how to communicate
with them and so on... | think these are
beneficial for us.” (Teacher 6)

e “Since I started teaching the project, I spent
more time with my students and ensured that
| have at least a few conversations with each
of them every day, so that they would not
feel being left out or ignored.” (Teacher 6)

e “For new teachers, the course is important
for them as it involved learning how
to communicate with students effectively. |
think it is quite helpful to them.” (Chief
P.A.T.H.S. Implementer, teacher 4)

e “Social interactions are interesting, as
everyone has their own thoughts and ideas.
How do you make students accepting your
ideas by not feeling annoyed? This is a big
question, and it will take us lifetime to
contemplate about it.” (Teacher 6)

“Improved relationships with colleagues”
Through the TKP P.A.T.H.S. Project, implementers
had opportunities to collaborate with their colleagues,
where the teamwork fostered their bonding to develop
friendship. Some sharing is as follows:

e “Before implementing the TKP P.A.T.H.S.
Project, we just had ordinary colleague
relationships. However, after taking the
course, it has brought us so close and now we
feel like relatives or friends.” (P.A.T.H.S.
Implementer, teacher 7)

e “Just read the information and also sent a
picture to Director Huang. Both of us were in
tears when reading the information, as the
information recorded what we have gone
through in all these years.” (P.A.T.H.S.
Implementer, teacher 7)

Theme 4: Benefits for parents

Although the TKP P.A.T.H.S. Project is a curricula-
based program targeting students, the benefits have
also been extended to their parents. Some activities in
the program aimed to enhance parents’ skills to
communicate with their children by encouraging
them to be involved in school activities. Three
major benefits for parents were identified. These
are improved parenting skills (e.g., effective
communications with children), improved parent
participation (e.g., engagement of school activities),
and improved communication with children with
implementers serving as mediators (e.g., reduced
conflicts with children).

“Improved parenting skills among parents”

As part of the TKP P.A.T.H.S. Project, there are
classes designed specifically for parents to cultivate
positive parenting skills. These included how to
initiate effective communication with their children,
give autonomy to their children to make decision and
so on. The implementers pointed out that since most
of the parents may not understand the concept of
puberty where mood swing and tantrum tend to occur
due to physical changes in their children (e.g.,
hormones), teaching parents with the skills of
launching effective communications with their
children is essential. Some benefits for parenting
skills can be seen below.

e “Since parents may not understand the
concept of puberty, we shared some parent-
ing concepts with them in the meetings from
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time to time. Also, at the same time we share
some scientific family education articles and
reports with them through WeChat and QQ
platforms. It will be beneficial for them to
learn how to be a competent parent...”
(P.A.T.H.S. Implementer, teacher 5)

e “Children at this age (adolescents) are not
willing to communicate with their parents.
As a teacher, we must teach parents how
to communicate with their children and
encourage them to take the initiative to share
some of their own things with us.” (Chief
P.A.T.H.S. Implementer, teacher 4)

e “After participating in the project, the parents
then started to realize that effective parenting
involves guiding and cooperating with rather
than commanding their children.” (Chief
P.A.T.H.S. Implementer, teacher 4)

o “When having meetings with parents, we
tend to also share tips with the parents based
on the moral education perspective. These
included how to care for children, how to
create a more harmonious family atmosphere
and so on. We are doing everything
possible to guide our parents.” (P.A.T.H.S.
Implementer, teacher 5)

“Enhanced parent participation in school
activities”

The implementation of the TKP P.A.T.H.S. Project
has boosted the collaborations between implementers
and parents, where parents were provided with
opportunities to participate in school activities so that
they can understand their children on a deeper
level. More importantly, the collaboration between
implementers and parents has also created a
strong supporting network to enhance the positive
development of children. Some examples are
described below.

e “How do parents cooperate? Parent’s
education. Parents also need education. That
is, teachers and parents work together to
improve and grow...” (Teacher 6)

e “We invited parents to participate in each of
our moral education activities, for example,
the coming-of-age ceremony, graduation
ceremonies or singing competitions. Through

these participations, parents can gain a deeper
understanding of their child in schools...”
(P.A.T.H.S. Implementer, teacher 5)

e “We also invited parent representatives to
participate in the course. They felt deeply
touched every time when we invited them to
speak...” (P.A.T.H.S. Implementer, teacher
5)

“Improved relationships with children through
the mediation of implementers”

One of the typical phenomena observed in puberty is
that children are reluctant to communicate with their
parents directly. Therefore, by having the
implementers act as mediators, this can help to
resolve conflicts between parents and their children.
An interviewee shared that “when the children first
started participating in the TKP P.A.T.H.S. Project,
they may not communicate with their parents that
much in issues they were concerned about. Then, we
(as teachers) acted as mediators between children and
their parents for communication because children
were willing to talk to wus. ..This kind of
communication has helped to resolve conflicts
between them.” (Chief P.A.T.H.S. Implementer,
teacher 4)

Theme 5: Benefits for schools

The implementation of the project has also brought
various benefits to schools. These included inspiring
implementers to become passionate in their teaching,
enhancing the chances of mutual communications
among implementers for improvements, and
improving school reputations.

“Inspiring passion in their teaching”

The implementers stated that they were being
influenced by the great empathy and selfless concern
for others shown by Dr. Tin (who is a philanthropist
and founder of Tin Ka Ping Foundation sponsoring
the TKP P.A.T.H.S. Project financially) and the
professionalism shown by the TKP P.A.T.H.S. Project
research team. These influential figures have inspired
them to become passionate in their teaching where
they aimed to deliver the course with a wholehearted
attitude. Some examples are as follows.
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e “Why should I be insistent on participating in
the TKP P.A.T.H.S. Project until now by
working so hard for it? The major reason
is the influence from Dr. Tin (founder of
Tin Ka Ping Foundation, which financially
sponsored the P.A.T.H.S. Project in mainland
China) who inspired us a lot..” (Chief
P.A.T.H.S. Implementer, teacher 3)

e “Other than Dr. Tin, we (as teachers) are
also influenced by the passion and
professionalism shown by Dr. Zhu and her
research team. They cared for us a lot and
I think it is very humanistic...” (Chief
P.A.T.H.S. Implementer, teacher 3)

e “The TKP P.A.T.H.S. Project provided
teachers with more chances to interact with
students, therefore it can encourage more
young teachers who are more enthusiastic
in their work to join our teaching team.”
(P.A.T.H.S. Implementer, teacher 5)

o “T feel meaningful of teaching the project, as
it enriches me when doing it.” (Teacher 6)

e “T asked my students to write down
their learning experience about taking
the TKP P.AT.H.S. Project at the end
of each semester. Although our students
may not have an advanced level of
written capabilities, reading their works
has motivated me to keep working hard
as | was impressed with what they have
learnt through the lessons.” (P.A.T.H.S.
Implementer, teacher 7)

e "I love challenges...I think I can apply what
I have learnt from the TKP P.AT.H.S.
Project to other China provinces..." (Chief
P.A.T.H.S. Implementer, teacher 3)

“Promotion of communications among
implementers for program improvement”

Since the TKP P.A-T.H.S. Project focused on a
“student-centered” rather than a “teacher-centered”
approach, it provided students with chances to
provide feedback in regard to the quality of lessons.
The feedback has been used by implementers for
improvements via mutual communications, where
conflicts can be resolved and thus it created a positive
learning environment for students. A teacher shared
that “when asking students for feedback, one student

stated that some teaching assistants have merely
played on their smartphones in classes especially
when the teachers are not around. Therefore, |
immediately hold a meeting with these teaching
assistants to solve this issue.” (Chief P.A.T.H.S.
Implementer, teacher 3)

“Program implementation improved the school
reputation”

The school’s reputation has been improved after the
implementation of the TKP P.A.T.H.S. Project, which
enhanced the admission rate even though the tuition
fee is relatively higher than in other schools. Most
importantly, it also attracted other schools to visit and
took the course as a blueprint for developing their
moral education lessons.

e “One of the marking schemes used in our
school was developed on the basis of those
being used in the TKP P.A.T.H.S. Project,
and we won the Second prize in the
Zhoushan province.” (Teacher 5)

e “Many parents preferred to choose our school
even though the tuition fee is relatively
higher. | think it is because our school has the
moral education being implemented and thus
the admission rate, our school ethos and
parents' satisfaction have all been improved a
lot since then.” (P.A.T.H.S. Implementer,
teacher 5)

e “After implementing the TKP P.A.T.H.S.
Project in our school, other schools are now
learning from us by changing the teaching
mode from teacher-centered to student-
centered.” (Teacher 6)

e “So now schools in Zhoushan City also took
reference of our TKP P.A.T.H.S. course,
which emphasized learning from firsthand
experiences as the blueprint to develop their
moral education curriculum...” (P.A.T.H.S.
Implementer, teacher 5)

e “Other schools also learnt from us including
the No. 1 Middle School and Zhongshan
Middle School, in which their teachers often
come to us to learn by attending our course
and replicated our courses in their schools.”
(Teacher 6)
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e “After joining the training workshop of
the TKP P.A.T.H.S. Project, our teachers
adjusted their teaching from teacher-centered
approach to student-centered approach.
Teachers from other schools found it
amazing and have also taken it as a reference
to improve their teaching skills.” (Chief
P.A.T.H.S. Implementer, teacher 9)

Discussion

The present study aimed to explore the perceptions of
the impacts of the TKP P.A.T.H.S. Project based on
individual interviews with the program implementers.
Our findings served four purposes. First, we can
further understand the effects of the training
workshops and related school support work. Second,
we can gain insights if the program implementers
have applied the knowledge and skills acquired from
the training workshops to classroom settings. Third,
we can further understand what and how the programs
benefit the teachers in terms of their professional,
personal and social development. Fourth, since the
provision of training workshops is commonly found
to promote teachers’ job satisfaction and well-being,
therefore we can see if such benefits would further
extend to parents and schools (46-49).

In line with findings from Shek, Zhu and Leung
(19), the program implementers reported their
professional networking has been expanded since the
project implementations. Having the same goals as
other teachers, such as delivering the project
effectively, enhanced their sense of coherence and
work as a team to share relevant teaching skills and
strategies (50, 51). The program implementers also
reported their relationships with students have
improved because they leamnt to focus on students’
well-being rather than academic performances.
Importantly, Chinese teachers tend to take their
students’ academic performances personally, as they
believed that good teachers are those who are able to
assist their students to perform well in examinations
(52). However, care shown by teachers such as being
supportive to their students’ needs instead plays
an even more important role to promote their
relationships with students (53, 54).

Based on the self-determination theory, it is
important to fulfil three psychological needs (e.g.,
autonomy, competence and relatedness). As such,
care shown by teachers will create a supporting
environment for students to promote their feelings of
being in control of their own behavior (autonomy),
capabilities to deal with challenges (competence), and
connections with others (relatedness) (55). More
importantly, strong motivation allows students to take
initiative in academic work and thus promote their
engagement in academic studies (56). This is
consistent with our findings in another paper (18),
which revealed that students’ competencies and
performance have been improved after joining the
TKP P.A.T.H.S. Project. This observation provides
evidence for the relationship between teachers’
teaching performances and students’ well-being (57-
60).

Moreover, the implementers reported acquiring
strategies of emotion regulation via preparing and
delivering the TKP P.A.T.H.S. Project in their
schools. In fact, teachers may sometimes need to
regulate or even suppress their true emotions to
maintain their professionalism, where a maladaptive
regulation would harm both their professional and
daily life (61). Therefore, the implementers practiced
the skills such as being empathic to others through
preparing and delivering the project, which promoted
their relationship with students and broaden their
creative thinking for professional and personal
development by cultivating positive emotion (62, 63).

Interestingly, the implementers reported that their
parenting skills have also improved after delivering
the project such as focusing on their children’s well-
being and regulating their own emotions. In fact,
teachers tend to have heavy workloads leading to
problems in maintaining work-life balance (62, 64,
65). As building a good relationship with their
children via effective communication can prevent
family conflicts and therefore promote their mental
well-being, joining the TKP P.A.T.H.S. Project helps
to strengthen this family foundation (66).

In addition, school’s reputation was also
promoted after including the TKP P.A.T.H.S. Project
as part of the extra-curriculum activities. Once the
school’s reputation has been promoted, so would the
admissions or opportunities to receive funding from
governments. This will create positive school climates
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such as recruiting passionate teachers to join the
teaching teams, and providing students with better
learning environments via purchasing extra devices
or building extra facilities (67). Importantly, such
positive school climates will promote teachers’ sense
of meaning and job satisfaction, which are the key
factors determining if a teacher would leave their
position and have a direct impact on students’
academic performances (26, 46, 68).

In line with our findings from another paper (18),
the benefits of the TKP P.AT.H.S. Project also
extended to parents, such as having a better
relationship with children through parental activities.
Since the average working hours in mainland China
are much longer than in other countries, time devoted
to work will adversely affect parents’ effort spent on
their family and result in work-family conflicts (69-
74). Therefore, parental activities provided parents
and children with opportunities for family interactions
(75). Moreover, the parents learnt to let go of their
children by allowing them to make decisions
independently. This is specifically important to
Chinese parents, since their parenting style is hugely
influenced by the concept of “Guan” which
emphasized “to guide” and “to govern” to maintain
family honors and harmony (76-79). However,
intensive parental control over children may hinder
their potential from achieving hostile development
(80-82). Therefore, Chinese parents should instead
provide their children with a supportive environment
to promote their well-being, such as assisting them to
make decisions with care and support (83).
Obviously, the positive impact of the TKP P.A.T.H.S.
Project on parenting is an interesting lead for future
development to involve the parents.

Our findings have practical value to future
teacher professional development (PD). First, training
workshops are essential for teachers to acquire
relevant knowledge and skills for project
implementation, where our findings showed that
training workshops can promote professional,
personal and social development in teachers. These
findings are consistent with the contemporary
findings that teachers tend to have better problem-
solving and critical-thinking skills after participating
in PD (84-86). Second, training workshops should be
offered before the implementation stage because the
impacts of PD only work in a sequential manner (87-

89). In other words, once teachers’ well-being
is promoted through gaining success in their
workplaces, it will then enhance their teaching quality
and further promote their students’ well-being as well
as their schools’ reputations (27-29, 90).

Despite its innovative nature, the present
study has several limitations. First, the program
implementers may have exaggerated the benefits.
However, this should not be the case, as the
rewards and promotions are unrelated to their
evaluation. Therefore, there is no incentive to
motivate exaggeration. Second, the researchers may
intentionally choose those transcripts in favor of the
benefits of the TKP P.A.T.H.S. Project. However, our
positive findings are consistent with the previous
studies using the subjective outcome evaluation (e.g.,
Form B) which has been proven to be reliable and
valid (19, 91-93). Third, intra-rater and inter-rater
reliability analyses showed that the coding and
thematic analyses are reliable.

In conclusion, the benefits of implementing the
TKP P.A.T.H.S. Project did not only benefit the
teachers in their professional, personal and social
development. It also benefited parents and promoted
school’s reputation. Besides qualitative data, it would
be helpful to collect quantitative data in the future.

Acknowledgments

The Tin Ka Ping P.A.T.H.S. Project was financially
supported by the Tin Ka Ping Foundation. This paper
was financially supported by Tin Ka Ping Foundation
and Wofoo Foundation.

References

[1] Damon W, Gregory A. Bringing in a new era in the
field of youth development. In: Lerner RM, Benson
PL, eds. Developmental assets and asset-building
communities. Boston, MA: Springer, 2003:47-64.

[2] Durlak JA, Taylor RD, Kawashima K, Pachan MK,
DuPre EP, Celio ClI, et al. Effects of positive youth
development programs on school, family, and
community systems. Am J Community Psychol 2007;
39(3):269-86.

[3] RothJL, Malone LM, Brooks-Gunn J. Does the amount
of participation in afterschool programs relate to



240

(4]

(5]

(6]

[7]

(8]

(9]

[10]

[11]

[12]

[13]

[14]

[15]

[16]

Daniel TL Shek, Diya Dou, Xiaogin Zhu et al.

developmental outcomes? A review of the literature.
Am J Commun Psychol 2010;45(3):310-24.

Bierman KL, Coie JD, Dodge KA, Foster EM,
Greenberg MT, Lochman JE, et al. The effects of the
fast track program on serious problem outcomes at the
end of elementary school. J Clin Child Adolesc Psychol
2004;33(4):650-61. doi: 10.1207/s15374424jccp3304_1
Harrington NG, Giles SM, Hoyle RH, Feeney GJ,
Yungbluth SC. Evaluation of the all stars character
education and problem behavior prevention program:
Effects on mediator and outcome variables for middle
school students. Health Educ Behav 2001;28(5):533-46.
Smith MAB. Teen incentives program: Evaluation of
a health promotion model for adolescent pregnancy
prevention. J Health Educ 1994;25(1):24-9. doi: 10.10
80/10556699.1994.10602996.

Catalano RF, Berglund ML, Ryan JAM, Lonczak HS,
Hawkins JD. Positive youth development in the United
States: Research findings on evaluations of positive
youth development programs. Ann Am Acad Pol Soc
Sci 2004;591(1):98-124.

Shek DTL, Sun RCF, Lam CM, Lung DWM, Lo SC.
Evaluation of Project P.AT.H.S. in Hong Kong:
Utilization of student weekly diary. Scientific World
Journal 2008;8:13-21.

Shek DTL, Ma CMS. Impact of the Project P.A.T.H.S.
in the junior secondary school years: Individual growth
curve analyses. Scientific World Journal 2011;11:253—
66.

Shek DTL, Sun RCF. Participants’ evaluation of the
Project P.A.T.H.S.: Are findings based on different
datasets consistent? Scientific World Journal 2012;
2012:187450.

Shek DTL, Sun RCF. Qualitative evaluation of Project
P.AT.HS.: An integration of findings based on
program participants. Scientific World Journal 2012;
2012:528483.

Shek DTL, Sun RCF. Evaluation of the Project
P.A.T.H.S. based on students’ weekly diaries: Findings
from eight datasets. Scientific World Journal 2012;
2012:354354.

Moksnes UK, Lghre A, Lillefjell M, Byrne DG, Haugan
G. The association between school stress, life
satisfaction and depressive symptoms in adolescents:
Life satisfaction as a potential mediator. Soc Indic Res
2016;125(1):339-57.

Quach AS, Epstein NB, Riley PJ, Falconier MK, Fang
X. Effects of parental warmth and academic pressure on
anxiety and depression symptoms in Chinese
adolescents. J Child Fam Stud 2015;24(1):106-16.

Shek DTL, Han XY, Lee TY, Yu L. Subjective outcome
evaluation of a positive youth development program in
China. Int J Disabil Hum Dev 2014;13(2):275-83.

Shek DTL, Lee TY, Ma LK. Subjective outcome
evaluation of the Tin Ka Ping P.A.T.H.S. Project in

[17]

[18]

[19]

[20]

[21]

[22]

[23]

[24]

[25]

[26]

[27]

[28]

[29]

[30]

[31]

China: View of the students. Int Public Health J
2018;10(1):71-9.

Shek DTL, Wu J, Law MYM. Subjective outcome
evaluation of the Tin Ka Ping P.A.T.H.S. Project:
Views of senior secondary school students. Int J Child
Adolescent Health 2018;11(1):109-17.

Shek DTL, Zhu X, Leung JTY, Lee TY, Wu FKY.
Evaluation of the Project P.A.T.H.S. in mainland China:
Findings based on student diaries. Res Soc Work Pract
2019;29(4):410-9.

Shek DTL, Zhu X, Leung JTY. Evaluation findings of
Tin Ka Ping P.A.T.H.S. Project implemented in junior
secondary schools: Implementers’ views. Int J Child
Adolesc Health 2018;11(1):99-108.

Shek DTL, Liang RLY, Lee TY. Evaluation of a
training program of Tin Ka Ping P.A.T.H.S. Project in
China. Int J Child Adolesc Health 2017;10(2):165-76.
Shek DTL, Chung CK, Sun RCF. Evaluation of a
training program of the Tin Ka Ping P.A.T.H.S. Project
in mainland China. Int J Child Adolesc Health 2017;
10(2):177-87.

Shek DTL, Pu EXP, Wu FKY. Evaluation of the
training program of the Tin Ka Ping P.A.T.H.S. Project
in mainland China. Int J Child Adolesc Health 2017;
10(2):189-99.

Shek DTL, Zhu X, Leung JTY. Subjective outcome
evaluation of the Tin Ka Ping P.A.-T.H.S. Project
training program in mainland China. Int J Child Adolesc
Health 2017;10(2):201-11.

Desimone LM. A primer on effective professional
development. Phi Delta Kappan 2011;92(6):68—71.
Harding JF, Connors MC, Krauss AF, Aikens N,
Malone L, Tarullo L. Head Start Teachers’ professional
development, well-being, attitudes, and practices:
Understanding changes over time and predictive
associations. Am J Commun Psychol 2019;63(3-4):
324-37.

Toropova A, Myrberg E, Johansson S. Teacher job
satisfaction: The importance of school working
conditions and teacher characteristics. Educ Rev 2021,
73(1):71-97.

Mbulaheni VM, Kutame AP, Mpofu M, Mbulaheni
VM. Teacher mental health promotion in creating
quality teaching environments in dysfunctional
secondary schools. New Horiz Educ 2017;7(4):62—70.
Najar IA. Mental health of teachers. Int J Res Anal Rev
2018;5(4):275-9.

Robinson VMJ, Lloyd CA, Rowe KJ. The impact of
leadership on student outcomes: An analysis of the
differential effects of leadership types. Educ Adm Q
2008;44(5):635-74.

McChesney K, Aldridge JM. A review of practitioner-
led evaluation of teacher professional development. Prof
Dev Educ 2019;45(2):307-24.

Clarke M. The impact of higher education ranking on
student access, choice and opportunity. In: Sanoff AP,



[32]

[33]

[34]

[35]

[36]

[37]

(38]

[39]

[40]
[41]

[42]

[43]

[44]

[45]

[46]

[47]

(48]

Benefits for teachers

Usher A, Savino M, Clarke M, eds. College and
university ranking systems: Global perspectives and
American challenges. Washington, DC: Institute for
Higher Education Policy, 2007:35-47.

MacNeil AJ, Prater DL, Busch S. The effects of school
culture and climate on student achievement. Int J
Leadersh Educ 2009;12(1):73-84.

Huo D, Johnson-Migalski L. Social interest and
collectivism: A study of the new generation of mainland
China. J Individ Psychol 2021;77(3):322-34.

Lee JJ, Lee KP. Facilitating dynamics of focus group
interviews in East Asia: Evidence and tools by cross-
cultural study. Int J Design 2009;3(1):17-28.

Morgan DL. Focus groups. Ann Rev of Sociol 1996;
22(1):129-52.

Shek DTL, Ma CMS, Zhu X. Evaluation of a
community-based positive youth development program
in Hong Kong: Views of program implementers. Int J
Disabil Hum Dev 2017;16(4):377-85.

Bell B, Gilbert J. Teacher development as professional,
personal, and social development. Teach Teach Educ
1994;10(5):483-97.

Dolev N, Leshem S. Teachers’ emotional intelligence:
The impact of training. Int J Emot Educ 2016;8(1):75—
94.

Hen M, Sharabi-Nov A. Teaching the teachers:
Emotional intelligence training for teachers. Teach Educ
2014;25(4):375-90.

O'Sullivan M, Deglau D. Principles of professional
development. J Phys Educ 2006;25(4):441-9.

Rabiee F. Focus-group interview and data analysis. Proc
Nutr Soc 2004;63(4):655-60.

Rahman MS. The advantages and disadvantages of
using qualitative and quantitative approaches and
methods in language “testing and assessment” research:
A literature review. J Educ Learn 2017;6(1):102-12.
Zhu C, Valcke M, Schellens T. A cross-cultural study of
teacher perspectives on teacher roles and adoption of
online collaborative learning in higher education. Eur J
Teach Educ 2010;33(2):147-65.

Barriball KL, While A. Collecting data using a semi-
structured interview: A discussion paper. J Adv Nurs
1994;19(2):328-35.

Clarke V, Braun V. Thematic analysis. J Posit Psychol
2017;12(3):297-8. doi: 10.1080/17439760.2016.12626
13.

Lavy S, Bocker S. A path to teacher happiness? A sense
of meaning affects teacher—student relationships, which
affect job satisfaction. J Happiness Stud 2018;19(5):
1485-503.

Assemi M, Mutha S, Hudmon KS. Evaluation of a train-
the-trainer program for cultural competence. Am J
Pharm Educ 2007;71(6):110.

Bylund CL, Brown RF, di Ciccone BL, Levin TT,
Gueguen JA, Hill C, et al. Training faculty to facilitate
communication skills training: Development and

[49]

[50]

[51]

[52]

[53]

[54]

[58]

[56]

[57]

[58]

[59]

[60]

[61]

[62]

[63]

241

evaluation of a workshop. Patient Educ Couns 2008;
70(3):430-6.

Scull TM, Kupersmidt JB. An evaluation of a media
literacy program training workshop for late elementary
school teachers. J Media Lit Educ 2011;2(3):199-208.
Falcio WR, Bloom GA, Gilbert WD. Coaches’
perceptions of a coach training program designed to
promote youth developmental outcomes. J Appl Sport
Psychol 2012;24(4):429-44.

Gun B. Quality self-reflection through
training. ELT Journal 2011;65(2):126-35.
Lai C, Li Z, Gong Y. Teacher agency and professional
learning in cross-cultural teaching contexts: Accounts of
Chinese teachers from international schools in Hong
Kong. Teach Teach Educ 2016;54:12-21.

Lavy S, Naama-Ghanayim E. Why care about caring?
Linking teachers’ caring and sense of meaning at work
with students’ self-esteem, well-being, and school
engagement. Teach Teach Educ 2020;91:103046.
McDonough MH, Ullrich-French S, McDavid ML.
Helping kids connect: Participant and staff perspectives
on facilitating social relationships in a physical activity-
based positive youth development program for youth
from low-income families. Sport Exerc Perform Psychol
2018;7(1):13-29.

Ryan RM, Deci EL. Intrinsic and extrinsic motivation
from a self-determination theory perspective:
Definitions, theory, practices, and future directions.
Contemp Educ Psychol 2020;61:101860.

Ryan AM, Patrick H. The classroom social environment
and changes in adolescents’ motivation and engagement
during middle school. Am Educ Res J 2001;38(2):437—
60.

Duchesne S, McMaugh A. Educational psychology for
learning and teaching. South Melbourne, Victoria:
Cengage Learning Australia, 2018.

Hodge CJ, Kanters MA, Forneris T, Bocarro JN, Sayre-
McCord R. A family thing: Positive youth development
outcomes of a sport-based life skills program. J Park
Recreat admi 2017;35(1):34-50.

Noble T, Wyatt T, McGrath H, Roffey S, Rowling L.
Scoping study into approaches to student wellbeing.
Canberra, ACT, Australia: Department of Education,
Employment and Workplace Relations, 2008.

Yong Z, Yue Y. Causes for burnout among secondary
and elementary school teachers and preventive
strategies. Chin Educ Soc 2007;40(5):78-85.
Castillo-Gualda R, Herrero M, Rodriguez-Carvajal R,
Brackett MA, Fernandez-Berrocal P. The role of
emotional regulation ability, personality, and burnout
among Spanish teachers. Int J Stress Manag 2019;26(2):
146-58.

Sutton RE. Emotional regulation goals and strategies of
teachers. Soc Psychol Educ 2004; 7(4):379-98.

Fried L. Teaching teachers about emotion regulation in
the classroom. Aust J Teach Educ 2011;36(3):117-27.

reflection



242

[64]

[65]

[66]

[67]

(68]

[69]

[70]

[71]

[72]

[73]

[74]

(73]

[76]

(7]

[78]

Daniel TL Shek, Diya Dou, Xiaogin Zhu et al.

Veenman S. Perceived Problems of Beginning
Teachers. Rev Educ Res 1984;54(2):143-78.

Walker L, Richardson GD. Changing perceptions of
efficacy: From student teachers to first-year teachers,
Paper presented at the annual meeting of the MidSouth
Educational Research Association, New Orleans, LA.
(ERIC Document Reproduction Service No. ED
367645), 1993.

VanLeirsburg P, Johns JL. Teachers as readers. Literacy
Research Report No. 18. DeKalb, IL: Northern Illinois
University, 1994.

Barrett MS, Bond N. Connecting through music: The
contribution of a music programme to fostering positive
youth development. Res Stud Music Educ 2015;37(1):
37-54.

Hercz M, Tareke G. Assessment alternatives of
teachers' well-being and school climate on students'
achievements. In: Pires MV, Mesquita C, Lopes RP,
Silva E, Santos G, Patricio R, et al, eds. 4th
International Conference on Teacher Education
(INCTE). Braganca: Instituto Politécnico, 2019:231-43.
Wang X, Hancock T. Overdoing it: The cost of China’s
long-hours culture. Financial Times 2019. URL:
https://www.ft.com/content/d5f01f68-9cbc-11e8-88de-

49c908b1f264.

Adkins CL, Premeaux SF. Spending time: The impact
of hours worked on work—family conflict. J Vocat
Behav 2012;80(2):380-9.

Barnett R. Toward a review and reconceptualization of
the work/family literature. Genet Soc Gen Psychol
Monogr 1998;124(2):125-82.

Byron K. A meta-analytic review of work—family
conflict and its antecedents. J Vocat Behav 2005;67(2):
169-98.

DiRenzo MS, Greenhaus JH, Weer CH. Job level,
demands, and resources as antecedents of work—family
conflict. J Vocat Behav 2011;78(2):305-14.

Major VS, Klein KJ, Ehrhart MG. Work time, work
interference with family, and psychological distress. J
Appl Psychol 2002;87(3):427-36.

Riley A, Anderson-Butcher D. Participation in a
summer sport-based youth development program for
disadvantaged youth: Getting the parent perspective.
Child Youth Serv Rev 2012;34(7):1367-77.

Kelley ML, Tseng HM. Cultural differences in child
rearing a comparison of immigrant Chinese and
Caucasian American mothers. J Cross-Cult Psychol
1992;23(4):444-55.

Lim SL, Lim BK. Parenting style and child outcomes in
Chinese and immigrant Chinese families-current
findings and  cross-cultural  considerations in
conceptualization and research. Marriage Fam Rev
2003;35(3-4):21-43.

Lin WY. The influence of parents’ theories of human
nature on parenting belief: The case of theories of

[79]

(80]

[81]

(82]

[83]

[84]

[85]

(86]

(87]

(88]

[89]

[90]

[91]

intelligence. Indig Psychol Res Chin Soc 2003;20:253—
93.

Wu MY. The concept of Guan in the Chinese parent-
child relationship. In: Yi CC, ed. The psychological
well-being of east Asian youth. Dordrecht: Springer
Netherlands, 2013:29-49.

Chao RK, Sue S. Chinese parental influence and their
children’s school success: A paradox in the literature on
parenting styles. In: Lau S, ed. Growing up the Chinese
way: Chinese child and adolescent development. Hong
Kong: Chinese University Press, 1996:93-120.

Chao R, Tseng V. Parenting of Asians. In: Bornstein
MH, ed. Handbook of parenting: Social conditions and
applied parenting. Mahwah, NJ: Lawrence Erlbaum,
2002:59-93.

Lamborn SD, Mounts NS, Steinberg L, Dornbusch SM.
Patterns of competence and adjustment among
adolescents from authoritative, authoritarian, indulgent,
and neglectful families. Child Dev 1991;62(5):1049-65.
Grolnick WS, Levitt MR, Caruso AJ, Lerner RE.
Effectiveness of a brief preventive parenting
intervention based in self-determination theory. J Child
Fam Stud 2021;30(4):905-20.

Bray-Clark N, Bates R. Self-efficacy beliefs and teacher
effectiveness: Implications for professional
development. Prof Educ 2003;26(1):13-22.

LaChausse RG, Clark KR, Chapple S. Beyond teacher
training: The critical role of professional development
in maintaining curriculum fidelity. J Adolesc Health
2014;54(3):53-8.

Roberts JK, Henson RK, Tharp BZ, Moreno NP. An
examination of change in teacher self-efficacy beliefs
in science education based on the duration of
inservice activities. J Sci Teacher Educ 2001;12(3):199-
213.

Desimone LM. Improving impact studies of teachers’
professional development: Toward better
conceptualizations and measures. Educ Res 2009;38(3):
181-99.

Fishman BJ, Marx RW, Best S, Tal RT. Linking teacher
and student learning to improve professional
development in systemic reform. Teach Teach Educ
2003;19(6):643-58.

McChesney K, Aldridge JM. What gets in the way? A
new conceptual model for the trajectory from teacher
professional development to impact. Prof Dev Educ
2021;47(5):834-52.

Wang C. An empirical study of the performance of
university  teachers based on  organizational
commitment, job stress, mental health and achievement
motivation. Can Soc Stud 2010;6(4):127—40.

Shek DTL, Ma CMS. Program implementers’
evaluation of the project P.A.T.H.S.: Findings based on
different datasets over time. Scientific World Journal
2012;2012:918437.



Benefits for teachers 243

[92] Shek DTL, Ma CMS, ZzZhu X. Evaluation of a
community-based positive youth development program
in Hong Kong: Views of program implementers. Int J
Disabil Hum Dev 2017;16(4):377-85.

[93] Zhu X, Shek DTL. Subjective outcome evaluation of a
positive youth development program in mainland China.
Res Soc Work Pract 2021;31(3):285-97.

Submitted: April 10, 2022. Revised: April 18, 2022.
Accepted: April 24, 2022.





