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The Framework for Literature Reviews with Multiple Functions

in Empirical Papers: Taking Chinese Language Integrated Assessment
Research as an Example
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Abstract:  Awell-organized literature review (LR) is the basis for the originality of empirical papers.
However, there are some issues in literature reviews in existing studies. To address
these issues, this paper, taking two empirical studies in Chinese language assessment
for examples, constructs a functional framework for LR, including “three phases and

two levels”. The three phases consist of “integration, evaluation and questioning” in
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LR writing, while the two levels refer to the “fundamental and innovational” levels.
The three phases and two levels integrate to form a dynamic framework of LR with
multiple functions. The strategies to realize those functions are expounded. This paper

aims to provide researchers with insightful ideas for LR writing.

Keywords: empirical papers, literature review, multiple functions, improvement strategies

— KR Y SCHR IR VT

SEUEMT AL T HR AR, i B R A ST, S R T e T R
WERHER, MM TR TR “Alae 24" WIAHSY (Hansen & Gerst,
1967; National Research Council, 2002 ) . SZUEAFR A H HRFIAUFR I & &,
HETE A, a2t RmEE Gz — Fik, A3, #haR2E ) E bR
AR I 2 & 2 SRS I8 3o X FE SC— M AR . SCHERIAETE (literature
review ) | JriE. 4R VIR, ANRSEE AN B B TR SCRGA PR A B
FEHIAE , [RIBHER R A SCHR S A S U B ], SR 3R n] B R Bar ik B 1Y)
WFoE THUABIS S — T 808, G680k LS gs A MERIF R 458, A8
PRI PE S5 45 R 00 I M IS A9 R T AR, 7T > %) SRR PRI A A X
FENE B LAl

SCHRIA PR X SCHRBEA T4 4R . B3 | 40fr . PRSI SE s 3. B RARTEE
A 5T B B R SO SR AR S R o ) A BRI BURT ST i BRI S 5L A
Ho A TR SCHGR PR RE S . 12 AT 738 2 1 SCRRIAR T, A2z 3 B IR
(steps) . BBt (phases) ifT:55 (tasks ) S BRI SCHRIATER SRR . WIMachiFll
McEvoy (2016) MNP ER . e @, g . R, IRk, ek
Bk, #EEIRPE, Cooper (1998) MHAPrE: [MIEIERL . Zdalt sl Ciki 5. %k
PEbr . i SR, RIS E ., Fink (2014) B-LW{ES . HEEMTRIE
VPR SCHR S B PR UR . B e R 2R O] | e TR AR . N FHFRAETTAL . SET TR
WL ARG R . RS ARB T SCERAR A 37 3 AR O S (R R L R . T
TESCHRIR PRI EAE L, B =ML RRZ ANTRENEE %, BRI
R 5 AFSE FOC R A SCHR, SR RUR R SR, el R aR e (e
A, 2014) o A, XFOTERGREGSEMG AN ATk 5O pE”
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FERRSCEARI ST, SCHRIR VPR “SCRRERAR™  “SCRRIEIB  “SCRREESS" Sk
PN SEARIRIPRIE . SR SO TR E A OC, (B IR AR 1 SCikiA T
FAAERS “EIR” 2 “EIET RYBEARZESE . HZARXINL, WP AR SCERIR PRI A )
BN “IRPERAGT BIMIRRRIX . — “ZmAPET  XEA S ZRRIE, 2
W% XS SCHR PN B L BRI T (E A PP o X RERIRIE 8 1128 T STk B2, k=
XFEA TR APERIEIE . 08 “EEENT X SCRRBCR 3R H R e T
X PRI T TR TR A e O R Bz T, PR BOA AR SR, WA
PAmB, T CE BRI B e A AR IR . MSCRAPERYZNBER , b —Fh “ik
PERAR” BRI, RISCRRGA PR S R B D S TS A A 55 . & RAARREL N -
ANKE SRR T AT PR AR HE T ST IR0 ABE, sl i ) i L R P 22 [ AN A7 A S
MSRHR . R B X 33 22 BRA SCHAR PR i

= CHERRITRI IR ThREIESR

ARICEE G PR SEUERT IR S SR A “ =B BexP)ZIR” A SCRGA PEAE
2R, H—RIES0EZhuSE (2019a) HYAT K I VA0 RIS TE LR 5/ N R T B Y
5%, #BUH MStrategy use in oral communication with competent synthesis and complex
interaction; 5 _REICNZEE (2016) WA KIEXGEAEESMIBUTRE ) 2
[ ZW5E, BUH MExploring the relationships between independent listening and
listening-reading-writing tasks in Chinese language testing: Toward a better understanding
of the construct underlying integrated writing tasks, “ =B PZIR” 1 SCHRIATEHE
2, LS SCHRIA I 1 SR D RE S Lk sk s . b, = ANHrBetd & X FE R e iy
CREET YT 5 ORI =R PENE USSR SRR PEA
By “BEEL , ERIE QU (WARD) o ASCHEAEAKELE, TGS
BRI SERG, NI — 2D 3R T B 2 AR H ok
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2e1: SCHRBVER A TiE

®E P 1]

Pt
i

EMEA RO APINR, | R RIRIIR ORI | BB, BIARA
PRSI RE AR | AbE, BREABENE | EusiEk, EAREEEE
ffy, BEMRMTIE. WAl | B, FRHAIAL, | BROQEMBISEHE, XAB)
SeHEN. RAMTHRR | maN. AT | TR LM E.
HOE TS A SR, B ERHHEL
APFT | SRR | SHPIEE RO, #R | S TAHR R,
oL HiE, BHHPTEE | OBRPIERSEAREE Sibl. | AR S HEAS B,

B FEBREAET  hy m] AR FHER R,
B, SR SCIR SRS, AT S
AL T
21845

2.1.1 V)i

BB EACANR, BEAWZEIRE. /N2R I BRI,
AR, SRS A R ST T EAH S SR, MR C A R
WA gie . BB AR A e 22 7. NZER BT W T3 2 A o
SERYEE R, SO HAEAH RS . B, AR pE S AR | HESR B
R, fERAAREREY, SRR N AR LA, D EE AT AT AR R A R A
SO P L A T A A A R R B e . SRR R A N R, FR SR
T LMY, R ATE bR, O THUSEARE, AR i S LA T
o WFFRHESLEXH R R Ui R R (s ) KRB AH T CR IR,
BRI A L

PhZhuds (2019a) HIEE8E RN 65000, OF90 & e 530 5 1% 280 ¢
() SCHRR AR, (8 FF 20 O A ORI T R, B, 538 S HE A] 43 s
LB EF R (psycholinguistic ) 532 H A9 (interactional ) %, & FELFEH
AN NIE T R gk, T 2 SRR T i B U R AU AR (Faerch &
Kasper, 1984; Nakatani, 2006 ) . X T H KM, RIEHE BT MRS, Zhuss
(2019a) XJEEMA T AH FZR DA RS A N . 78/ N8 o ol 4 A g
BE 2, DASIFE MU, T SEE A AAE A T 535 H 1.

mE2pR, PREH DK T “WHERIKPRT o R A W PRk

4 AEEFT)#35

5




EWRER

TR LA E RIS RL . RS ) K128 (language  learning  strategy
classification ) . 155 K328 (categories of language strategies ) . ifiEZEAL
1Y (speech production model) . BEiHHRMEISHY (types of strategies crucial to
speaking ) ; Z\[a] WIAR 5 Mg S BB BE T AT e 60, 25 1 & R g, L an ool s g
( metacognitive strategies ) . IAHIZKEE ( cognitive strategies ) . THERME (affective
strategies ) , PAMILAIEME (other strategies ) o iy i—HHI ) SR M g 7R M %S
¥, RUNZBRIEA RS LSRR . AT WL, A O SR e i B 5% £ 22 25
FETICHL, AT RGO, 3X =R SRS A 1 B A v AR E AR 3] T BT B
H—EHAAT . F4h, B FHN (language
strategies ) . 18 5 o+~ kM (language learning strategies ) . 1 5 W JHA I (language
use strategies ) . Ui M ( communication strategies ) 2 BIR7EH A, {HIX S H AR
S NG B/ VAR 1 TEi0] i bt SO NS (A E 2| W A GO e U R SR

strategies ) . #MEKME ( compensation

22 ARSI

LERER | WAool | Ve WHER | Ok
Hel g e Lty G
TENHIFEHE JENTEHE TEN Mg
AT DTSN AR | R
(I )
TR e A
Jeflsn M
AR | el | e | SO
i

(Z%7Zhuetal., 2019a, 111165, 1166)

1 % JLOxford, R. L. (1990). Language learning strategies. Newbury House Publishers.

2 ¥ JLCohen, A. D. (2003). The learner’s side of foreign language learning: Where do styles, strategies,
and tasks meet? International Review of Applied Linguistics in Language Teaching, 41(4), 279-291. VAR
Cohen, A. D. (2010). Focus on the language learner: Styles, strategies and motivation. In N. Schmitt (Ed.),
An introduction to applied linguistics (2nd ed., pp. 161-178). Hodder Education.

3 # JLDouglas, D. (1997). Testing speaking ability in academic contexts: Theoretical considerations.
Educational Testing Service.

4 ¥ JLHuang, H. T. D. (2016a). Exploring strategy use in L2 speaking assessment. System, 63, 13-27.
VA B Huang, H. T. D. (2016b). Test-taking strategies in L2 assessment: The test of English for international
communication speaking test. Perceptual and Motor Skills, 123(1), 64-90.
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DL Al , A5 0 T3 T4 G/ N THE R RIS HESE ( Zhu et al.,
2019a) o MXTC AR ILES,, B Ird S . Bhe, @A
L, XE— R ZBENE R, EREENE, WZM G DIREN 11K 40
B, HARM, anAsar, MEZRN SRR, MM HEbtsEdets . o TRARE,

2.1.2 kPRI

IS IR T RE SR NE A 43 AT TR . S SRR . RS CH SRR

SOk 2 — R T R R aE Sk . RIE R B B IS SR ECR i
BB, AT N — M)+, APkl — S oe it &, B2
X LS A RIS, TG B DL SERIEAE R O], 7 “AHFEAR (Google
Scholar) 7 “HEHIM (CNKI) ” SE45H K2R STk o

WIAAEIGE FSCHRE , B9 T N R T URAZ O SR . BT H R R 2
Blg| RG] (Social Sciences Citation Index, fajFKSSCI) . HXHESRlrg| R
5] ( Chinese Social Sciences Citation Index, TjFRCSSCI) &&=, ZHEAC
Rtk BEAWMERBSE (key  studies ) BCHRIATE . BF5T 3 AR X 2L S0 EE 1 275 3
Bk (reference list) AFEZAHICHYSCHR, XAESCHRAY “IBW)” Jrik. n—Ronike “iB
EE7 o, RIS GRS | FH L ik A% O SCRR AN 1E SC B, BFE B ] SRS HG 1 3
BRI S HRfE

263 RSO B 5 brifie

ZHMR SN
fif [ L BB/ ZIE /A B AR
2. BT
T L 5AREE A E IR
2. AR A S SR
i Lo AU A e i
2. IR I T SRR
it L B SRSk
2. RHHERHL/ Bk
i . AHAIZR RS
2. AR / AR R

J 7T CER A . AL H S, PR E T SR SR B
EndNote, Mendeley % SCHRE FAF 0] H5 B A58 4 5€ BUX I TAE . EndNote & B
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513¢%5| (Science Citation Index, [FKSCL) HIE M, FEHIGEAELIER L
R ST SR | SO Lo | S0 HE. e I RE 2 S B VR OCHY H TS RE . A
AWEndNotefE %25 58 5 J5 ] B IR INEIMS Word S FRR G, R BT 25 |
FASCHkEA] 5 5MS Word THA 1) “Endnote” , iid#%#f “Find Citation (s) ”
i ASCHR . Mendeley W& Elsevier (7= i, B BE 1A 5¢ & W SCHE BRIIRE LIS, d37
Fr S5 NI TEL 2 AR ACHE B . AN, Zotero, Docear, ReadCube, NoteExpress
SEAL AT T SO B, X 28 T HBRAE TR AR S AR B B SCik, A ] TR
FHAEH G B CCER B ShR STk b

VERESCHRIE , SEERTENTRAHSC N AP TR S ek . e, H B R B
FIEUMT AR . LR IUMIERBO M (1) IR . B4 I s 4 e )
e, WEIHRSCRRBGA RE I SCik s (2) J7ikIDUy . JER R RIS 7 vk i Sk eH
A3, Hp, BRSO IR R ki a9y (3) FEUy: 5S4
WF5E ERERIIE R R NP, JeRURICAHRH), FRURIEAROCHY, B R R EsT m)e
s, MM OCHRA IR V™ BIZERE . — Bk UG, AT PR IT 14 HEBGE 5 T
AR — D OIS . AT 2 3, B 3 4 2SR

XFFANFRSCER A A0f5 R, BT B 22 S SO R E BB 2o BIFE IR
TR Al A AT SR TR XS JhkETiE . LB bR 22 R, RN A I
it B ORI R RO . S5, DLRBIFR . B R BRAAEA R X F A R R
B, JATAI S EiR M A CUrstneE, sSEE oI SRR T RER R,
A C AT BT T S AN A0 B A 2 Bl R

XF AN R SOk AP ) RS B Rkl s P Fh 7 20k 58 s B8, —
& RPN, MGARSGIRNIER, 0 5w EX (2019) $2i--- . FH
Y (2018 ) FEW------” Ao XA HGE G T E [ ST A A OGSk
AR RGO B IRITE D, XM & P — /Nl g IR
257, RSSOk LRI W Z A JEA TG . BRI, 2 STk L[R2 2k T
By e (“FHX, 2019; %#4Y, 2018) " . fl4n:

A number of studies have compared students’ performance in independent and

integrated tasks. Some suggested that independent and integrated writing tasks

measure a similar (or the same) construct (e.g., Cumming et al., 2005; Gebril, 2006,

2009, 2010; Lee, 2006, Lewkowicz, 1994; Watanabe, 2001); others argued that the two

tasks possess somewhat different constructs (e.g., Guo, Crossley, & McNamara, 2013).

(Zhuetal., 2016, H1168)
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IR, AR BT SRR B AR RIS AR S Ry R
Mo A RIBETEHE ML B 55 S48 BARE S PERZARRL (Bl R ) BIRE ) 451
(4n. Cumming et al., 2005; Gebril, 2006, 2009, 2010; Lee, 2006; Lewkowicz,
1994; Watanabe, 2001 ) ; 173 —SE0F 5% W 413X I 55 1 RE ) 45 14 I F AN AH [
(. Guo et al., 2013) o MIXAFEZAL, WATH] “H BT T (&
X, 2019) ; MAMBFFENERE ©AF A - (“#HY, 2018) 7 —3EHIRIA,
Bilhn .

Looking at the product of integrated tasks, some studies have found more complicated

functional and textual organization in integrated tasks than in independent tasks

(Brown et al., 2005); others have revealed that test takers tended to include more ideas,

which are often less developed, in their integrated writings than in independent writing

responses (Lewkowicz, 1994). (Jd] I )

B3R, MWHRV SRS BT CRE , ARIBIE R, GaEHES R T
ML GRS, A& B NE IR S SCARHZ (Brown et al., 2005) ; TJ;—4&
WHFEIE Y, B SRS NS & BRI GRS EZ LA, (HIX S A5,
AEAEBAT A I JETT (Lewkowicz, 1994) o

MEGHTHESE R , ITRE AR P S, ZER A, BRI E
PRABATIR SCHRZ B B N FERR R, DA g4 HE i e Tl 58 7 Al

2.2 ¥

2.2.1 Yyig

SCHRIARPERYSE A BOE N C A RIS, BRANZ “BE" THREZORIIFTE
TEREG SRR AL |, JEIRE A OISR, IR ERTE AR, RNk
B2 Ak,

PUZhuss (2019a) FHEAESEMS BN, TR B T SCRRIER PR AR fa 7E 3
P AT AOWE ST K R BEAT [, SEMIDCIEA L :

We identify two issues in previous studies on strategy use during speaking tasks.

First, almost all of the studies involved single direction (vs. multiple direction)

speaking. That is, they involved individuals answering questions, describing pictures,

responding to questions with information provided, proposing solutions and expressing

opinions. No study on group discussion among student peers has been conducted.

8 AESFF| #35
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Therefore, the strategy use elicited from the tasks in previous studies does not reflect
the interaction competence between peers. Second, few of the studies involved
integrated speaking tasks. A few studies used relatively simple and short passages,
talks, lectures or conversations. Furthermore, processing materials in tasks primarily
involved combining information or summarising key ideas, rather than synthesising
information. Nevertheless, in a real-life context in this globalised era, the requirement
for language proficiency is much more complicated. For instance, processing multiple
texts with controversial or complementary information, providing one’s opinions and
arguing them based on synthesised information. Thus, it is important to investigate how
undergraduate students demonstrate strategy use in authentic tasks with appropriate
source materials provided. ( 711167 )

MUA BB vl L, BB 1T i PR AAAE I DT A 2 . (1) s ERT
R REFAERTT AT, BOER e/ e SRFEN TSR, (2)
HTERT SR RE IS AR LR B, B R B ZR B TS5 o NS a L 55,
e MABITIE AR5 . W RS S W RE I 2T 55, Wb PERAT i1
e & HAME B Z SO, JET5 B G 3R I BA AR PE RIS 25 o B )
XX AR PG, BVARBL A e NHE SR B, IFE S ARG ST
S5l P (S B G RE ) SR N T O

A, RECHMIRERNA B2 WA THITZAENEE . 5L
1 {40 SR 5T R 1), AN D s AR AR A O T30 SR e -5 = A A U 375 7K1 J 25 A
5K, BT AR ST I A B 70 0 S et 14 K5 5 o A B B K B0 % < & ( Barkaoui
et al., 2012; Swain et al., 2009) . XFEREFBVRA TRMWME L. (1)
RWTRERA— S ALy (2) FATRES 2N A B2 1E 1 FH A s L
EARORG A LRI HRIERET)?  (Zhuetal., 2019b)

TR C AR S EME S B G, s RN R R BSOS P B
BMNE “QIF TIRE. 1ZhefF (2016 ) TEZEE SEMAIR AR, SERIAHOC
BFE N A A 55 R BOR LB B AR S 2B BRI e R iR, Jfsuh
T NIRVH

These studies seemed to suggest that while students’ performance may be similar across

independent and integrated tasks, there are differences in their underlying constructs.

However, these findings do not illuminate the relationships between the underlying

constructs of the independent and integrated tasks. ( 71168 )

SRR R P 9 ARIE I 09 LR RAER: AE LRSI AR 9
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WA NN, BT RAEB T A AEX AT S5 B ARBL AR, (HARE
R AT 55 RO S5 BRI R RS, X UL U AP (AR SR 1 25 )

TP R SRR, WF5E AT T A B LSS o i = Ry
ORI S8 & R S E R ARIESEAR D, IF st BT 2 R
REGEIR——RIE LSO S —TB S AR, R EE S —0 S R ARSI
RENSE B S WEe: . A MOt RIVEZ ARMIER, ettt BA MRS KCER
PR R JE

Existing research in the field of integrated tasks has also shown that the majority have

been conducted in the context of English as a second language (ESL). Few have looked

at the testing of English as a first language, but almost none has dealt with Chinese

Language testing......Therefore, we are interested in investigating first language test

takers because findings from first language research can inform the teaching, learning,

and assessment of the language concerned as a second language, especially for those
students with high levels of proficiency. ( Zhu etal., 2016, 51169 )

52, VP E RS SR B bR, K CUREE R #aEAE
Mo —J7H, BN CA SO BRI IE— 2D A3, s A A (R USSR 5 &
X CAWIIERBE; S—J7iE, fE TR RSCHR T, PR BRI R
[HIREERCERIG,

2.2.2 IR

SCHRPEAN N B R AR N, DRI P i o B

H—, RBVE SRS SR GBI, RPN 28R TR SOk AY 78 048
RS U T IS0 NN B FERGA A S, KIIREEFG, 2
TS SR, X RPN RO R, S T AT B S
BRZ 2 S5 RO PPN A 4R . IeAh, ST AR 2 AR AT LADEOY, T e sk
PEATVROY, MU BT 8 | STl

B, BWAE . STIRITTEZITIA AR, 7EH @ M ATT5E B E R[],
WS T XS ST LAPER] o X —id By . PRIFEW . Flerha; T
i SO, TERR P AT S BRI, A AT, AR, I kA
FIr, g R XX R E RIS " o F8h, TR R —E A T ik
T, PEBTIEABEAIBUEG I 251, S THr 2R 20K, T2 W5 G I IE ST A
TER BRI R . A TRz, W22 R e e 551 N i &
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ARy XA, BFEEBRREA B PR LA, WA BT B C TSR A I m S
A2y, LRI R AT RIS Ik o AEEE BAERBITE NS, ZhedE (2016 )
KR T B A S R T RE I T AN AL, RS R T AR X — YA
TR AT I

However, it should be noted that the source material used in the study by Frost et al.

was only a single short recording from a radio programme, which may not be sufficient

to measure test-takers’ listening competence. We are interested here in identifying

the cognitive processes involved in listening, how they affect the written product of

integrated tasks and to what extent the listening competence of test takers can predict

their performance in integrated writing. ( 71168 )

PRI TR A S e W BB g B AN A2 AR BRI i X B R,
2 T ETER VAR S RIS o RIOBT Y 23 58 30w AR AR R BE T Y 43
Pr, WITERAMTRE A LR G EER

ZRIE (2011) 5, RAH A HAIVE SR B R SCIRZE IR A RE N “#ARSY
B” o WAEBFTE R LI 0 i ST URAE PP 23 o CAT STHRIR T 57
AR UEL

2.3 2]

2.3.1 Yjfig

SCHRIA PRI EE =B Bog “$Em” o BERANZ BT DhEEE: TERG SN
E AW BRI B b, 45 SO LSS R AR I S IR, IR S 85 A A S
Zrghe, WEAMRNEREZAL, B SAFPE RIS ERAE . S E R
A, WM, X—INERERI 7 AP MRAEL IR — RS AH DG SE B el b Bk, —
AR B PR E SO IR SE R R, GnE PR b —2e2mdy | 2R SN B D BOE T AR
MIalRE, PAZhu%s (2019a) FIEEE RN RS0, WF90E el 7 A as A1
Tl TEE IR B ENIEE BARSAT “MISCRGE” UK, FER ANTFE H & &0
HrA /i S8 35 ( Census and Statistics Department, 2016 ) . FisH/NEZ L) 4
BB MR T SR, B DS E A s v S RS (Li, 2017) o
W 3E T ) 27 2 5 S R AR TS B ROR U . SR, BRI AR,
FEHE TAESAER Y, AT SRR T B ) e — S Ak Al 1 Sk i sk S5t
NIBFFPHE . XA ZE G A bR B il S A8 . 5 BB A Re 1 2k

SRR R P 89 ARIE I 09 LR RAER: AE A AT R AR 11
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B AA B LR B HERE (Zhu et al., 2019a) o AIUL, #F5E/NHTHE F A9 758E
M, AT BT A s B S 5 R, IR EAT PR S XM R T XTI
SR EL

Sl BNz “BIET Dhfeife i prse e | Rk, et IX—IIRERy, BR
T NI R PR AR, R R BRI B N Z D0RE, BIES &
BT BREZR ST F AT SE ok, DT HOB T8 i ) R s s . 9] an -

We developed and validated a strategy inventory of integrated group discussion and then

examined strategy use and its relationship with task performance among undergraduate

students. The following questions were proposed: (1) Which strategies have significant

effects on the integrated group discussion performance of undergraduate students? (2)

What is the relationship between strategy use and task performance across the concerned

strategies and participants’ discussion performance levels? ( Zhu et al., 2019a,

J11168 )

FIRWIFE AR A TR R, B AEIRITERG /N8 A0 I 1 90 30 SRt
DL T2 TP ITSE R, (1) BIRSESRIR AERS 2 T A e/ D e
MR (2) WIERNE AN S 2 A AR G/ NS AR 55 TP AR A B 2R 7

2.3.2 3B )RR

P S 85 v B 1) REEAS B 1 5 IR R A AT o TR b, R ST AT 0 OR
I oA i B 2 R WF ST ). Booth4E (2008 ) B4 ity A& AIF S [ A = 2B 9%, [P
IEAEDFRIH AT A7 BRI AR 4 (what) / ft4 (why) /
e Chow ) ™ DA “SZIRSRY R SGEN T B TR 27 o e B %I,
PR ) f—— T T S PN XE , ARG LA A 2R — 2D 2R, i AP B A 24
7 255 SCHRIR PR ASZ I o WA X — S, BF90 8 I AV 1 SR Y T 5 7
1E “BUPRT/NAES” R “BUPRTELRE AR AR, BB e A 2 i ok
R T AR TE SRS /NI T AR E TR, H YA i SR sl 7 e 5,
AHREERREME. B, ZPIRAA W2, PR a6 e X2 A IE
R SEUERTFE IR) R

W T OTSE RS, BIFSE I A B B EORE AL, AL A (L DL
IM7E ) AHEER R /N AR LI, 40

To understand to what extent the teachers’ dissatisfaction is based on sufficient empirical

evidence as well as to address the research gap we identified in our literature review,

12 4 LFP) #35
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the present study aimed to (a) explore the relationships between the Listening-Reading-

Writing Task and the Independent Listening Task and (b) to examine the language

competences assessed by the Listening-Reading-Writing Task. Specifically, we ask

four research questions: (a) Is there a meaningful relationship between the scores in
the Independent Listening Task and Listening-Reading-Writing Task in the testing
of Chinese as a first language? (b) Are there any common factors in the competence
assessed by the Independent Listening Task and the Listening-Reading-Writing

Task? (c) What competence factors are assessed by the Listening-Reading-Writing

Task? (d) Which, if any, performance indicators of the Independent Listening Task can

significantly predict scores in the Listening-Reading-Writing Task? ( Zhuetal., 2016,

71170 )

R BRIV A T AN A — RS B SRR 55 5 M R W A 55 Z 8] 1Y
KER, “REGEELSIMEESRE . Jvit, - R/ A, Ir
S (a) MSTIRWHE S SEE SRS Z 2B HATEAE XKL R? (b) Mor
WL 5 SL G BIES PRGOS THFEMEINR? (o) ZEEHES T EE
PASIRE I R R e At a7 (d) ST IRWTT 55 o S AE AR SE A8 ) PR AR mT LA 25 F
FHEARLEE SIS R
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