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2585 1E (Integrated Writing, IW ) 2R 22 ] SR a e Wi 5 SCA (5 SCIRFR
SCART ) Ja, BT ARG B M S SS (BUBTHE 2015 ) o 5 BRI
NHNRE 4% A9 7 5 /E (Independent Writing ) A H, Z54 5 7E i 24 AR 5 1
7 5 B B AS bR oK, BB AT 55 BRI [ 0% e 330 ( Zhu et al.
2025; iR, RF#2012) o HAT, ZE5S 7z AT E PR S R S PG R
Fo Bian, fahEHERFE (Expertgroep Doorlopende Leerlijnen 2009 ) 532 [H
LA CARUE ( Council of Chief State School Officers and National State Governors
2010) , LI 55 #ORin s fenE (2022 4 h) ) (e ARG 2
TP 2022) |l A SRR AR IE (2017 4FRR 2020 4R 5T ) ) A (i
I PR B AR I (2017 4E R 2020 4R&1T) ) (AR N R FIE B F B 2020a,

* RSCER P E A B T BOX AT R B R s B AR A T SRR BRI BL. S 5 RRE R
. RIEEESHBLER” (BHSS: RGC15607722 ) MHMR .

hE41M  https://www.cnki.net "70-



Hgne IMRE HAXE —IEPNESRASTEREGSSERINXER

o [ %71

2020b) , HyERIEXTZUE BB . REEN S BRAER R, LR
B, WHEH (TOEFLIBT) . %&[E GCE A Level %2, LUK IR 4 [E K5
M DX % R [ s 2 SCSEIR (HKDSE ) R A e % 1%, A SR G GRS .

LEREAEZR I H N L (Selecting ) —CHk ( Connecting ) —41 41
(Organizing) ” WE SN, J& T RIANATATES (Spivey & King 1989;
Segev-Miller 2007 ) . —ifiEH T, WML (ARSI, Akt ) ik —0H
FENIEIER, S 6717 ( Grabe & Zhang 2013; Safari & Ahmadi 2025) . 7Elt
THER, ¥ RERSHEIC AN B M BT, SO ER ST
G WADIERY, BRI S - IHEER I iR BERI, 2R
TR (Pae 2019; Guo & Huang 2020; Fi7dE. SCRKIY 2004) . 1 iELAE
VERIN P RAFSCAR A . i S M TAFARRSRE, S SAEFE2 R (Michel et
al. 2020)

ARICHE SR LA BRI A OGS, FiS R BT SORE R 5
PIRLE A GIERE N KR TENT Y, BT REh 5 G RRNMNTERR, Wil
B EEHCEA AR IR RE 3RS

2. ZESERNS TIETBIEICEM

BAERE I MOIAILAT , ATHRiE N 2328588 . IR s fTaoin Tid # (Flower
& Hayes 1981; Nelson & King 2023 ) . G {ERE ) (1 71 20 BB | BT 1Bl
SRS, BN, Flower Al Hayes (1981 ) K5/ #44r 31X ( Planning ) .
#£55 ( Translating ) . /& ( Reviewing ); Kellogg( 1996 ) %43 4144 . ( Formulation ) |
P47 (Execution) . Wit (Monitoring ) o X S4B i HAE 02 By iR
R TG BRI, MELURREZE & S5 EIX e I TIHOOR” MBS BE BT
Pliil. Spivey & King (1989 ) (Uihiif4i#5 (Discourse Synthesis ) BIBIFRAD T iX—
AR, FEHEGEEEE =0 R ISR GBS B, RERESCARE R
HEECAMR, BHALROE RS eSS et 5L al b ik — Db e sl gl 17
SREENN TSR, B, £ k2iERaEE T, EE G LEA R
AWM SR 5ER (Grabe & Zhang 2013 ) . HWHE SCA w5 WS AT F BE ( Bréten
etal. 2014 ) .

XTI EM S, IR BRI AN, A2 — AR B
it#% (interlingual transfer ) 5% ( Carson et al. 1990 ) . iL# (transfer) ¥
5 A FIRECRE S X827 5 5520 ( Zhuang et al. 2020 ) o A SCEFFR “iE#%”
FEFGIEFR TR ( Carson et al. 1990 ) B#51H 5 % ( crosslinguistic influence ) ( Odlin
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1989; Schoonen & van Vuuren 2021) , 7E¥ NS XA HEH T, WiFEE
RIS, BV = ) FAE 1B TR U B 5 SRR AR . G8T7, X A4
HBEIEMEN . NIABISKE, T8 LA RS T LLNGE ) Jal 5.0 30 T #2
PIAN 2 R GT

AEJIERIZ T, Cummins (1979, 1981) #2114 “JLFEZRE T BU” ( Common
Underlying Proficiency, CUP) A2k, XU 75 A A2 1 3k 52 5 43 K 2 hg
—IBRE I AT RE SR IB SRR, (HIX PP SR TR 2 — 8 4. I RR B
( Threshold Hypothesis ) i#t—2P45 i, —iBREST B IE AL 32 BR T AR 9 187K
ZUMST BRI SRR T B Sl T BRI S . B RS . )
U B v 2R i e 4 L R e B 5 R R M s S I FE b, R LAOWEE R,
—IBGERE ) . —IBDERE ) . — AR IR SRR ) . — iR R /N AT i
W —3EEfEF B (Pae 2019; Guo & Huang 20205 Tk, k35 2004) , — ik
K 2 297 PRt A5 28CR. (Albrechtsen 2008)

OHIN TR 2w, ERIE (2010, 2011) &M “S28” A ZiERE Ik
AT H 5 PR, ZIEiE LA Pickering & Garrod (2004 ) $i Hi i) . of P[] # #4
(Interactive Alignment Model, TAM ) Jtiifi. TAM BRIy, PRfgE5 ™ = ]H]
—FAE, R, GE A E RS | SN S SRR, SCE S 2 G R
LS ) A A2 R RIEGR, M A (BSCARRER ) St (SO0
ML RN (£i £ 2014) , OPERE TR TS, AHCSEURRT T
N, —iEEIZ o A, JCRGRAYAR, R R ) SR SRR
Z LM ERW, 355 FHRYE (A i ) (Hartsuiker & Bernolet 2017
Unsworth 2023) . 2% 2 # 1 . iE /K F (Michel & O’'Rourke 2019; Kim & Michel
2023 ) 45

3. —iBIEB NS TIEFEEBIFRENXRNLIERRGE

—IHEE RS ZIRGa T AERE ) Z AR A SIPEICHE BN, i i i a0
bR CANPESCRST . VESCESHRAIE . IRBIHEAR ) TRHEAERT . BLA SIS EEER A
G 10) R R 10] P 2% HAMIRARIRTT o

SRR ST EEAG IR RE R AR CUnIERRIZ AE S Babd . BUBRIBAN ) |
RI—iB B ERE 5 IR LR SRR B IR B 5 AR RN o IR EAT ST H TE 1 ] s
WA SOKE, BUBTE (2005) B9 “ZRB BAEREIRIDANRRE” PEAHEZL (Four
Traits of Integrated Writing Competence, FUSHINFRZ N “LRETUAHE" ) 24t T
FEANT AR . ZHES S TRIELE A HESL (Spivey & King 1989 ) . mB E4EZLR (1
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W, B MAChRiEBI R R, JFB BRI b SO EOR, R R (1)
SIS, MARRBAFIER ORI, G HER; (2) WA 5k,
FEHA N SOF TS (3) HREEIN, REEREHHE (MEH. ) AlfE
B . E ), G B bacr; (4) Rk 540, ETHX
A, AN E A G IEESC, LIS ZARMA S IZHESE 2007 4EFFLG T
wweEs®, FAMIE T B 2012 AEFF A e ST FERFRCT I, IXHESE
P S TGRS AL T2 S M (0 Zhu et al. 2021a) o BRICESS
W53 TS50y R A B 22 o A S Ge iy A 30 28 1 M G R (4 Cheong et al.
2019) o MWRWPFGEFE AR, TITERHAR MRS TN R, BA B
AU, AEXMELMH I ) E R B VR A by B e A

PR S ] BB ARG OB Tl AL (At fs . Eahbhlal ), ™
TERRR B SR WS ARG B, RO RAAE . (1) IR3AES, 1CREN
WHL (fixation count) . EMEHS (fixation duration ) 25485 LAHERTA: 243 B FIA
Ffafr;  (2) gl (stimulated recall ) , 7EHR Zh%54T55 5 M1 CHR Sh40 sk 5 4%
AR, S S ERAE YR AR, 8N HE R (G A e (] sk SCAS i e fE L
W RS WA ) 5 (3) TERHT, A HTIRSCRFIESCIR ) | G5 4 ), X Emt
FEA RIS RO sh A R (U0 Cheong et al. 2021) , {HEEARMUBGE ¥/, 48
TG IR 32 R

HRAN R —EE AR SRR, TR R IR G BT, B EEREE (PP SCARHIE )
Hid e (IRzh. Urk) MZG, Sl RWEE" 5 “RORRT BEAN (4o
Zhu et al. 2021b ) .

4. —BGEEBERNN TIESEESENRT

ZWFIES, —BGABIEMBRERN SN B 55 1ERMN. Cheong et
al. (2019) DL 415 & Bk h=p PUAEGE A I 4, TRRRUGEL S B VERE it (1
BLSI CATFITEEMBE GE ) o DHCRAPURAE (2005) 1Y “ZRA DUAAE" HESE
Gi—VF5r, JFMAM R R AR R . 45 RRW], AN B GBS
FPH B EEMST. JE%, Zhu et al. (2024 ) X 239 44 N K AT T —
WIS, LA SRS A E R ORI (EHRUIHEEME) o REESIER
FEATARIE], Z5F A BRI T — 3058, n T2 BERE I S T

LSRRG EEMNRE 4000, ERACREM 2R, Zhu et al. (2021b)
L 145 ZAFus B s 4, PR —iE S TIBLR G EERR IR (B S SR
FETESEMEIEEIE) o MF9CRETIRIELEAHESE (Spivey & King 1989 ) i1
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WO RIPAG 20 e OCHK . L =ANRE N anminy R (ke E 200, 70
PA51 A [Quotation] . BASCAR EHK [Summarization (single source text)] . Z3CAZ 4L
[Connection (multiple source texts)] YENHIRIE 4845 ) , RIRRA L6 PU4H:”
HEZRPPARBARR I, A2 AT s . —IBR IR 5 “PASCARSCHK” R R
AE 0 A0 —IRLR B SRR, —if “Z3ORHLY G877 A SR A

OB T R W58 W — 20 EIAIE T EIRBE iR 32 IR 5 A bl . 7E—
T X WAE LA G ERIFFEH, Cheong et al. (2021 ) BEEL T 6 4 F iR
BN AR 2038 ER R 10 s H 58 iU VEAT 55 W) A R T 72, 7R4T: 55
S5 S BRVHEAT R R U5, IR S AR AE S, WFSEE S e s A WA E IR R
I (argumentation performance ) , CFFMNTIH: —2IRUELH, RIS KK
( Toulmin ) IRUEREERIXFAAE SO (TRSE ok KPS . SORSFIRIETR ) 5 2
HERRGT &, RIS p A MR SCrh 5Kk 5 S A Bl 2 IR A A DG R T e 2 M AT D0, 446
WoR, SFATE—IE (S0 AR5 RMLEIRIERE ) (RIS UEZSH e ReME | SURME
SR ) |, BAET 23R (k) f£55. P, PRREiaih 4 ZiguERm
BANRERMENSA:, 456 HIREVEER SR EMC U T8, Z9R A, 7E—FE
1R, 2 EJ RS HRIR SO B, PULERE A S G IR SCR S A AR, IFE
BUAS P TR SRR | AR S S IR UE s M IR SR, IR KRR A TR R
V5 SCAE BT 23R S22 i WA R A gy (M3 IR R %ot T A B X3 LA [T TR )
SO RSO SCAR U I B0R 2 S 82, IR IESS RIS AR A L
— T X IC AU LR G BAEM AT S WS ] T 2R § 2y 5k%5F (2025) LA 30
PAARFAER RN 3 (s ) T EH XS, RSB SR 25k, 35T
BRJFEEE AR5 HAIARIIN Tad fe . 853 ARH, KRy 2s 2] F i TN 7 52 )2
TSI SCAR S RE], AR (927 2] 35 W FEEA R AR R SRR S, B
DR REAR L 51 ST T

g PR, A EAEM CEE—OCI—A Y SO A EE EE T, —
EEE BAERE I AE 3R AR5 h RN SR E T . Horpr, SEHUR SRR SCHE B
PR SCHR G RE I B i M, M SORAZL WA IR R RE I eSS 5 15
THETER . —IBLRE SRR TR RCRZ B ST MRS I e | 22035 — kK
AR RIHIZ

5. —EZEERE NN TIEES SRR
LA GRS R A S AR b Ar e 225 . IR NI Z MR 235 1
155 M. BB SRR S B FEH M A RIOR (IERCC) |, BRI FH AP
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FLRMEA FEEE N (RIS 2023) 5 AUk em SO b SOMSGBZR 5 BT 55
WA Z R . ZBSRE CInir s, SRR 0T [ fBipe: . BiE . ieis
PHEE ) , Hib AR A SC (s dERS ) aliie 3¢ ( Cheong et al. 2019; #Li%e. 4
Il 2013 ) o

ATl A i HE AR AT S5 MEREANTR] . ICRUSCRAT 55 (AR 4L ) AHX fa 5,
PR HAE B MRS H . R 2w, 5 TR S 5 P41 o e B SCaElm HH SC
FAXTEOME, 2 5 E ARG R . BORSCE S ATy, R 2 HrH ok
LS oY, PR S R, FEIERE R OIS UE A, 7 S S B A
BFEHES) (Chan & Yamashita 2022) o E N2 FMARFEEERATL 5 AT, T T —18H
PLREI 5 ISR BIEN KR

WAL SR T, HiErhe &R IEH A AR, (BF
WS T RS MBERE I 7E RS S rh e . I EHCRMEZ AR E (2026 ) #HHL
96 £ KAFHE TR G, FF L 13 R EISCE A 09 i (31 ) BERE, K5
TE3 PRI T eSS . LRI, AMRSS; AR TCHERLRA, R T
45, HERPEAET . ATERSEER R AR LR, R 5
LRIFF TS, GRER, AERRCBEEREFN T IaIC R, A B i
LRRFN N AE U R s PN 250 T o OO R i 2 T OC R 4 E . RS X
TR EHXS He—if 5 Zif, (HHGRRY], A A NS EES R ae ) (i
SCRIR ) FIRETE IBZE AL i, VRSN S R SR e 57

N HISCH OSSR ZR G BRIl Z WA A . giit, 3R T AR E
W BERE I IR ALE] . B0, Zhu et al. (2021a) WXT 322 A& s b4 ) —iE
HSORBIBERE ) . — TR Z ORI ERE ) . — 1B S R E EERE ). Hrb, —iBf
SCARBRERE IR M “BITLS BT REZRPEAL, (346 (1) k. NS, #h5kin
Ay fR i RAERS (2) R HACHIEMBLEE ., AR Rm A, (3) &
B MR ENE. FHRNEXRRSRBET; (4) M. 7EPMRZE B 5
MRS E Y (5) PR PPUEANE . BHIEF R (6) QlE: HBrs.
PEFAR, IFis FHRT LRI DL R, THE SR 78 v 1 7 s AOR gk 13 SRR
PN, IR ZBISIEF Y 3R (Li et al. 20205 Zhu et al. 2021a, 2025) .
— 1B 2 SCR B 1 MK P Afflerbach & Cho (2009) & Afflerbach et al. (2015)
PIREAL AT ITAL, 4. (1) XKEBE (Relate) : ES7 SUARZEIMECR; (2) X3
( Differentiate ) : BIA[E AWM ZEAE R 25 (3) WK SX L (Compare
and contrast) : REIEEZ WAL R S EBAEREIR, — B IUR R 1R
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W —THZ 3OR B e R A RE 25 T IR BEREL; Horb, BB SURI R
X ZIBLRE B AER I TR SR, T35 2 SCAR B e R —E LR G B
PR HIAEHI B 5 (Zhu et al. 2021a) o Z23CA B e P 19— U 22N RIPR T 2 550K
#EFE (intertextual inference ) , RI7% ]384 Z R BHEHE TR & RS I RE
77 (Karimi 2017 ) . Cheong et al. (2019 ) i#f—HR5E 1 5 SCAHERRE T iR RL.
WgErh, FAE SRR R RE, RS IR 20 M HEERROAR R A AT ARG BRI AR
WFFEE R A I BRI T 70 M. BIFE RO 5 SO HE PR N 25 5 B VR R B
SRTOCER: B, [FITERN AR BRI — B T A B SO R R F )
HFMLZEE BIERM; B, SUVENETHEESR: —HNEE ORI 5 B 1E
TGO i, 35 KT iR N BRSSO HE RIS £ 5 BAER BN AL 15 2R =, B5
TH WY R . — 585 SOASHE I B AR BEIE A 52 M) iR HE R 4 0 — 3R 51, (HiX
FREEON A R DA ESSRERH], B SOARHERX — TR £ 65 VR 10 SRR B M5
U, A RS S BEh R SR ERIZBR

gi b, S EEE T SRR B — e E S, BRI =
HEE SRR SCEE . Hirp, 5B b 9 1 SOCGHKRE 7 LA B SCAS [ 132 3 g
1 CAnSEsk | ke, HRE ) X IRLR A BRI SHERBON IR, M2 SR T
BEEXTLG 5 SOOI A 5 9y Bl SR PR RE T 10T R RNV A R . 3X SEiT R ROR AR
Z RGeS AT AR I BE | 27 ) 38 IR AR S R R B2

6. REESEIN
6.1 BENIERIEN SN

—IREE RN ZIRG S BERRAA REWMMAEN, #—2 5 Cummins
(1979, 1981) #iliRy “ILRIRIZRESMBRUE” FROBE 7 OGE Ry MHELE—ER
JEJZINAGE AR (ANSCAR I HERE ) SANIERE (AT AR WS ) |, xRk
W R TR T A . ANRIRE AR 2=, I, R
SRR VB G e B G BT, 230G | WAURTE . 2R IE . B
SCARERRSE R I BE T TR ME R A R . X — IR R RE ST R 52 )2 2 % K
5 EES AN AR e R 2 N R IEAT, RUE T BRI, B KOT R
ReIiERmy TR o

MINFNF BE, A7 fef 22 5 ) BB i U RE 1 7% 25 S i 2R A (Sweller
1988) : TERRBSARAMET, 220 55 R I B 22005 ST HEA T SCARHERE, X — il A
B HAER ZINATE R (Segev-Miller 2007 ) o ANSE“# 2] F 1 B /K485, HIRE
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INFIBHEPORNCAT R . AEA R ST, WSS S AR Ty, S8k
AEJI IR 2R (Michel et al. 2020) o fE/=H AR B, R EEBEEM, &
RSN TERE | AT B (IR AR AE

M, —IBEE RN RSB SHEN, RILEIRERES (317)) Hik
EIRH 2y (FEJ7 ) SERWEH AR, ZifoK-F 25 52 28 D HIRE T RE A5 R 3 H 1Y
HEH R,

6.2 BEFEN

P ETEPAT B BEESE, WIEWAIRIE. GRS . REAL LU
IE]45 PA Z5 K1 7 T i I RE (Safari & Ahmadi 2025; BUBHE . SREEDR 2013 ) o 454
ARSI, IR RAE SRS A BRI ZORAG O, B2 2] 55 Rl 58 s —iEiE &
TS “SER——HE BLEA R, M2 E M I8k SR ERER,
ST 55 AR B i | R NI AT RN, IR e — 22w m B B I AT 8CR . k
BRGNS D NV )55

(1) XuEEE, 5SS RN G BIENEZERIE, —if5 i
AT PRI B R B SARIRER , @ WAERE A B A R BRI — B 50, sRAks
ML A ZEERSTEF AR, IR R RS SR S 2 R T T R
L%k (Cheong et al. 2019 ) , MMfE#E2 A E B EET ARSI T AE

(2) EEEA, R 25 % E5" & (Fitzgerald & Shanahan 2000;
Graham et al. 2018 ) , il WECSCA | BEW . PN TG F T AL, I
AR, CHE . HLUERMEEN. -

(3) 73rIilgk. LAa B EREIMTAE oI Rk, G srigkik, R,
WIEEZANYERE . 2ol i, whsal/ NMAGAE . WSO, AR bl 25
ZREESTANI (N2 SOASCHE . HEFL . IRIE) o PPARERTY, AIghG “LEGTUAH” HEAL
VX & BE AT S5, JF St BR H TR R dst (BUHTHE 2015)

(4) Z5bEeE. REEAENET R, NARRACE AR Z SR, X T
THRAKCFESE AR, ORI HAE FRE ), IR e A R, S R R ME S
WA AT E N, AIYeeHE T iR R IEEET AL, Mg
BEREREET ZIBM AL . XE T KPR A, AT X H A Pk AT
55, lan, SEELULSARPE RSO, IR AR RN, RS IESCARE B2
BRIRG Pl ( Anmarkrud et al. 2014; Braten et al. 2014; Cheong
etal. 2021) .
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6.3 KKAREE

MATHIRAR RE A Z A SR as R, —, HEEm, AR
TURR. IRENEESEZRBERIEE T, DIRSORIT . S50 B 2R o Hr 7
W, (HEEORT T, MIOCHFSE e bk, X2p e AR 2E S AR AR 25 SR A 6 13450 ( Zhu
etal. 2025) . ARAFIA Q FikSEERIE T (LPA) 5k, B RGHHGI¥
HBERMETRBRMARIR ., 5, BeFRuE, MK ASUE RO 5 A 5, E
W HECEN ] A2 T (MERAE, 2023) o HETAON —ZiFiES
REIMEER,  “BUEHMR” 5 “EEEE” FHEELGEEETAAEEMNME. Ak
MR ATRRGE GRS N R GG KBS DR SF20F M) g 3L
BWET ERERE” SN ECE R, BT B SR RE SR Y S
BROTHR S I P R . 5=, S SMRZH, AR R ERE WiE—5
YE” B W —i—51E" , HAMRSCE N . AR T i 5 2SR (&
Fro BB, ) 7R IBREREBAERME, i o E T AR SCFE R (BT
#£2025) , MRGEEEMIRIES .

SEXMH

Afflerbach, P. & Cho, B.-Y. 2009. Identifying and describing constructively responsive
comprehension strategies in new and traditional forms of reading [A]. In S. E. Israel & G.
G. Dulffy (eds.). Handbook of research on reading comprehension [C]. New York, NY:
Routledge: 69-90.

Afflerbach, P, Cho, B.-Y. & Kim, J.-Y. 2015. Conceptualizing and assessing higher-order
thinking in reading [J]. Theory into Practice, 54(3): 203-212.

Albrechtsen, D. 2008. Writing in two languages [A]. In D. Albrechtsen, K. Haastrup & B.
Henriksen (eds.). Vocabulary and writing in a first and second language: Processes and
development [C]. Basingstoke, Hampshire: Palgrave Macmillan: 112-159.

Anmarkrud, @., Braten, I. & Stremseg, H. 1. 2014. Multiple-documents literacy: Strategic
processing, source awareness, and argumentation when reading multiple conflicting
documents [J]. Learning and Individual Differences, 30: 64-76.

Bréten, I., Ferguson, L. E., Stremse, H. L., et al. 2014. Students working with multiple
conflicting documents on a scientific issue: Relations between epistemic cognition
while reading and sourcing and argumentation in essays [J]. The British Journal of
Educational Psychology, 84(1): 58-85.

Carson, J. E., Carrell, P. L., Silberstein, S., et al. 1990. Reading-writing relationships in first and
second language [J]. TESOL Quarterly, 24(2): 245-266.

hE41M  https://www.cnki.net 78



HEEe IMAE BNE —IEPXESRNSTEEESASIFRENIXER

Chan, S. & Yamashita, J. 2022. Integrated writing and its correlates: A meta-analysis [J].
Assessing Writing, 54: 100662.

Cheong, C. M., Zhu, X., Li, G. Y., et al. 2019. Effects of intertextual processing on L2 integrated
writing [J]. Journal of Second Language Writing, 44: 63-75.

Cheong, C. M., Zhu, X. & Xu, W. 2021. Source-based argumentation as a form of sustainable
academic skill: An exploratory study comparing secondary school students’ L1 and L2
writing [J]. Sustainability, 13(22): 12869.

Council of Chief State School Officers and National State Governors. 2010. Common core
state standards for English /language arts and literacy in history / social studies,
science, and technical subjects [S]. Washington, D.C.: CCSSO.

Cummins, J. 1979. Linguistic interdependence and the educational development of bilingual
children [J]. Review of Educational Research, 49(2): 222-251.

Cummins, J. 1981. The role of primary language development in promoting educational
success for language minority students [A]. In California State Department of
Education (ed.). Schooling and language minority students: A theoretical framework [C].
Los Angeles, CA: Evaluation, Dissemination and Assessment Center, California State
University: 3—49.

Expertgroep Doorlopende Leerlijnen. 2009. Referentiekader taal en rekenen [EB/OL]. https:/
www.rijksoverheid.nl/onderwerpen/taal-en-rekenen/referentiekader-taal-en-rekenen.

Fitzgerald, J. & Shanahan, T. 2000. Reading and writing relations and their development [J].
Educational Psychologist, 35(1): 39-50.

Flower, L. & Hayes, J. R. 1981. A cognitive process theory of writing [J]. College Composition
& Communication, 32(4): 365-387.

Grabe, W. & Zhang, C. 2013. Reading and writing together: A critical component of English
for academic purposes teaching and learning [J]. TESOL Journal, 4(1): 9-24.

Graham, S., Liu, X., Bartlett, B., et al. 2018. Reading for writing: A meta-analysis of the impact
of reading interventions on writing [J]. Review of Educational Research, 88(2): 243-284.

Guo, X. & Huang, L. S. 2020. Are L1 and L2 strategies transferable? An exploration of the
L1 and L2 writing strategies of Chinese graduate students [J]. The Language Learning
Journal, 48(6): 715-737.

Hartsuiker, R. J. & Bernolet, S. 2017. The development of shared syntax in second language
learning [J]. Bilingualism: Language and Cognition, 20(2): 219-234.

Karimi, M. N. 2017. The mediated / unmediated contributions of language proficiency and
prior knowledge to L2 multiple-texts comprehension: A structural equation modelling

analysis [J]. Applied Linguistics, 39(6): 912-932.

https://www.cnki.net 79



& 2003 5%

2026 £—i8 ISEAN

Kellogg, R. T. 1996. A model of working memory in writing [A]. In C. M. Levy & S.
Ransdell (eds.). The science of writing: Theories, methods, individual differences and
applications [C]. Mahwah, NJ: Lawrence Erlbaum Associates, Inc.: 57-71.

Kim, Y. & Michel, M. 2023. Linguistic alignment in second language acquisition: A
methodological review [J]. System, 115: 103007.

Li, G. Y., Zhu, X. & Cheong, C. M. 2020. Secondary teachers’ conceptions of integrated writing
skills: Are teachers” conceptions aligned with the curriculum objectives [J]. Asia Pacific
Education Review, 21(3): 379-391.

Michel, M. & O'Rourke, B. 2019. What drives alignment during text chat with a peer vs. a
tutor? Insights from cued interviews and eye-tracking [J]. System, 83: 50-63.

Michel, M., Révész, A., Lu, X,, et al. 2020. Investigating L2 writing processes across
independent and integrated tasks: A mixed-methods study [J]. Second Language
Research, 36(3): 307-334.

Nelson, N. & King, J. R. 2023. Discourse synthesis: Textual transformations in writing from
sources [J]. Reading and Writing, 36(4): 769-808.

Odlin, T. 1989. Language transter: Cross-linguistic influence in language learning [M].
Cambridge: Cambridge University Press.

Pae, T. 2019. A simultaneous analysis of relations between L1 and L2 skills in reading and
writing [J]. Reading Research Quarterly, 54(1): 109-124.

Pickering, M. J. & Garrod, S. 2004. Toward a mechanistic psychology of dialogue [J].
Behavioral and Brain Sciences, 27(2): 169-190.

Safari, F. & Ahmadi, A. 2025. L2 learners’ challenges in integrated writing tasks: Implications
for writing teachers and developers of diagnostic assessments [J]. The Language
Learning Journal, 53(1): 53-70.

Schoonen, R. & van Vuuren, S. 2021. Transfer, writing, and SLA: L2 writing as a multilingual
event [A]. In R. M. Manchén & C. Polio (eds.). The Routledge handbook of second
language acquisition and writing [C]. New York, NY: Routledge: 97-108.

Segev-Miller, R. 2007. Cognitive processes in discourse synthesis: The case of intertextual
processing strategies [A]. In M. Torrance, L. Van Waes & D. Galbraith (eds.). Writing
and cognition: Research and applications [C]. Amsterdam: Elsevier: 231-250.

Spivey, N. N. & King, J. R. 1989. Readers as writers composing from sources [J]. Reading
Research Quarterly, 24(1): 7-26.

Sweller, J. 1988. Cognitive load during problem solving: Effects on learning [J]. Cognitive
Science, 12(2): 257-285.

Unsworth, S. 2023. Shared syntax and cross-linguistic influence in bilingual children:

hE41M  https://www.cnki.net -80-



Hgne IMRE HAXE —IEPNESRASTEREGSSERINXER

o [ %71

Evidence from between- and within-language priming [J]. Linguistic Approaches to
Bilingualism, 15(5): 117-151.

Zhu, S., Zhu, X., Yao, Y., et al. 2025. Profiling the differences in strategy use in online
multimodal reading: Associations with self-efficacy and reading task performance [J].
Studies in Educational Evaluation, 87: 101507.

Zhu, X., Li, G. Y., Cheong, C. M., et al. 2021a. Effects of L1 single-text and multiple-text
comprehension on L2 integrated writing [J]. Assessing Writing, 49: 100546.

Zhu, X, Li, G. Y., Cheong, C. M, et al. 2021b. Secondary school students” discourse synthesis
performance on Chinese (L1) and English (L2) integrated writing assessments [J].
Reading and Writing, 34(1): 49-78.

Zhu, X,, Li, J,, Yao, Y., et al. 2025. An integrative research review on Chinese integrated writing
assessment over two decades [J]. ECNU Review of Education: 20965311251351987.

Zhu, X., Yao, Y., Liao, X., et al. 2024. Exploring relationships between L1 and L2 writing
strategy use and integrated writing performance: A cross-linguistic perspective [J].
International Review of Applied Linguistics in Language Teaching, 64(1): 379-404.

Zhuang, F, Qi, Z., Duan, K., et al. 2020. A comprehensive survey on transfer learning [J].
Proceedings of the IEEE, 109(1): 43-76.

fES , WM . 2012, FASMEKT X AR BAE S48 BAE P BRI [1]. SMES
SNEHEE , (4): 43-47.

S, kb, EE. 2023, BREE IINRATSE . SRS B )], 5 L S50, (1): 1-11.

EHIW . 2010. BB SINERE: [T]. SMEHEE ST, (4): 297-299.

FAIU . 2011, SMEHCE = RAGL S H IR (], SMEZEA ST, (4): 540-549+640.

EarAE, SCBKDY . 2004, BEF/KEX TIEGAERIER . B E BOEE S HAE (7], SMEECH ST,
(3): 205-212+241.

T, EHULE . 2026, 7R SRR LS ik 5 DR R0 [J]. MBS T, (1): 1-10+158.

A, TR . 2014, R LS RPMERON [J]. BULAME , (4): 501-512+584.

s, EB, BRRE . 2023, (AR S 25 T B RISOS FNE AE SRR RZ R (7], SRS, (2): 259-
269.

sk, Ak, IR | 2025, BT IR EIA B 15 855 A 5540 8 S 5 A AU T B4R 5T []]. 4h
WS, (3):26-33.

AR NI BE S . 2020a. 5 o s SCRFEARIE (2017 4R 2020 4EE1T) [S]. bt : A
RHH A

e N RIEAEHCRH . 2020b. o g P R AR E (2017 4Ffi 2020 4FE1T) [S]. dbat: A
A A

e NRIEFIFEZF I . 2022, CSHH W SCREEARME (2022 45400 ) [S]. ALt - JLatIiiiE Rz

hitps:/www.cnki.net -81-



& 2003 5%

2026 £—i8 ISEAN

Jit: .

BUBTAE . 2005. g s RSO BE . TR R ER G MR B I ARENT ST S R il [R, &
PR 1. TS - R E TR [ S O S B ML 75 Sl

BUFTAE . 2015, T SCERA B AR M IFIZNESE [A] 1/ 383554, FBVKIE, £ . fE@mSHE T
FE S AR K W SCTSE (VI [CLL 8350 HREHE e 2t
108-116.

BUBAE . 2025. 2 E RS P E MOCEE S R . SR SCE A B 2R A []]. P
SFIRSCHEE, (5): 4-9.

BUBTHE, BREEYE . 2013, s h 2 A2 S8 BER B SCIE 55 B IRME S 27 S 1B [T]. 3024l , (1-2):
27-45.

fEEEN

BUBE, BB TR SRR REOR YRR, WTRY: | PR R A E B i8R
FERFTT MO EE VAL R R AR TIRAE . xinhua.zhu@polyu.edu.hk

IMISE, s B Tl J Rk RO R L . BRI RN G R B 28
BRI, ZiE91%. BTl : yiwenl2.sun@connect.polyuhk

HScE CGEEES ) , A TR SR MR R L0 A . BRI —
WA 2R, ZEEE, BT : wenxin7.tian@connect.polyu.hk

The relationship between L1 Chinese reading and writing
ability and L2 English integrated writing ability
ZHU Xinhua, SUN Yiwen & TIAN Wenxin

Abstract: Integrated writing requires learners to produce written output based on the
comprehension and utilization of reading or listening sources. This type of task is widely
implemented in both first language (L1) and second language (L2) teaching and assessment
at the secondary and tertiary levels. This paper reviews research on the transfer effects of L1
(Chinese) reading and writing ability on L2 (English) integrated writing ability. Overall, L1
reading and writing ability could support L2 integrated writing, though the effect is constrained
by the learner’s L2 proficiency threshold and the cognitive complexity of specific sub-skills.
Regarding specific sub-skills, higher-order cognitive skills such as intertextual inference, multi-
text connection and argumentation present greater transfer challenges. These findings extend
Cummins’ Linguistic Interdependence Hypothesis and Threshold Hypothesis. Based on these

insights, the paper offers pedagogical implications such as bilingual collaborative instruction,
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and reading-writing integrated instruction. In light of emerging trends in investigating
individual differences and multimodal literacy, future research directions are discussed from both
methodological and content-related perspectives.

Keywords: integrated writing; reading ability; transfer effects

hE41M  https://www.cnki.net 183



