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* ProsO: Improved prosodic contrasts.

« SegO: Improved segmental
contrasts (especially, in V-dur).

* Explicit learning: conscious, rule-
based instruction (e.g., explaining a
pronunciation rule).

* Implicit learning: subconscious,
experience-based learning (e.g.,
iImmersion, listening and mimicking)
with no explicit rules given.

* Research suggests segmental
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and integration [2].
Autism-spectrum Quotient (AQ):
higher AQ biases attention toward
segmental over prosodic cues [3].

Inhibitory control helps learners
suppress L1 habits when acquiring
new contrasts [4].
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