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Abstract
Background: The recent development of the Global TALES
Protocol provides a unique opportunity to conduct system-
atic cross-linguistic and cross-cultural comparisons of chil-
dren’s personal narratives. This protocol contains 6 scripted
prompts to elicit personal narratives in school-age children
about times when they experienced feeling happy/excited,
worried, annoyed, proud, being in a problem situation,
something important.Objectives: The objectives of this study
were to examine the topics of the children’s narratives when
they responded to the 6 prompts and draw comparisons with
the topics of narratives spoken by children from 10 other
countries speaking 8 other languages as described in the
original feasibility paper. Methods: We translated the Global
TALES Protocol into Hindi and collected personal narratives of
thirty Hindi-speaking children (aged 6–9 years), residing in
Varanasi, Uttar Pradesh, India. All personal narrative samples
were elicited in person and audio recorded formanual coding
of the topics. Results: Although we observed many similar-
ities in the topics of children’s personal narratives between

this dataset and the dataset reported on in the initial feasi-
bility study, we also documented some novel topics, such as
“welcoming guests” in response to the “excited” prompt;
“financial problems” in response to the “worried” prompt;
“helping someone by actions or by advising someone mor-
ally” in response to the “problem” prompt; and “mishap/
personal loss” and “exams” in response to the “important”
prompt. Conclusion: Some of these novel topics likely re-
flected the Indian culture. Because our study involved a group
of children who are linguistically and culturally different from
previous studies using the Global TALES protocol and, at ages
6–9 years, slightly younger than the 10-year-olds in prior
studies, this study adds to the evidence that the Global TALES
protocol can be used to elicit personal narratives of children
from diverse languages and cultures, as young as age 6.

© 2023 The Author(s).
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Introduction

The elementary function of narrative is not only to
present a series of events chronologically, but also to
indicate perspectives, painting different themes narrators
derive from their own cultures and traditions [1].
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Personal narratives, also referred to as accounts of per-
sonally experienced events, are commonly used by people
of all ages and cultures to share their past experiences.
The content of personal narratives represents the cultural
values that prevail in a community [2, 3]. In a diverse
world, where people belong to distinct cultures with
varying sense of identities, their representations of nar-
ratives may reflect cross-cultural differences and simi-
larities in values and beliefs [4, 5]. For a listener to fully
understand the meaning and organization of a personal
narrative, it is important for them to understand the
cultural background of the narrator. Equally important, if
a speech-language pathologist is to understand the cul-
tural background of a client, personal narratives offer a
rich linguistic context for doing so.

Many studies have explored how culture influences the
style and content of the personal narratives shared. These
studies have demonstrated that young children’s personal
narratives are influenced by their caregivers’ style of
telling these types of stories; hence cultural values are
transmitted from one generation to the other. Examining
the personal narratives of children can thus offer some
insight into the cultural practices of the community [6].
For instance, McCabe and Peterson [7] studied the
personal narratives of children during toy-play with their
parents. They found that children’s interaction styles
were influenced by their parents’ style and the parents’
narrative style was influenced by their cultures and socio-
economic status. Chang and McCabe [8] examined the
personal narratives of three- to nine- year-old Mandarin
speaking children from Taiwan and English-speaking
children from the USA, using topic prompts like a visit
to a doctor. The results from that study suggested that
there is a deep cultural influence on the stories of these
two groups of children. As discussed by Westby et al. [9],
one likely explanation for differences in personal nar-
ratives produced by children from Asian countries and
their European American counterparts may reflect in-
dividualistic versus collectivist traits of their societies.
Collectivist traits may include a welcoming attitude to-
wards relatives as well as virtues like respecting elders and
politeness. In individualistic societies, people may be
expected to take care of themselves. Not only would these
societal traits influence parents’ narrative style, they
would also influence the topics of the children’s personal
narratives (see [9]).

Previous research has demonstrated that the content of
personal narratives may vary due to cultural influences
[e.g., 6, 10], thus, assessment of children’s personal
narratives from a cultural perspective is important to
understanding the appropriateness of contents of a child’s

narratives [4] and differentiating between a language
difference (due to cultural influences) and a language
disorder. In a recent study with a relatively large repre-
sentation of different cultures, Westerveld et al. [11]
analyzed the personal narratives of 10-year-old children
from ten different countries speaking eight different
languages on different aspects of narration. All narrative
samples were elicited using the Global TALES Protocol
[12] which allowed for cross-cultural and cross-linguistic
comparisons. As acknowledged by the authors however,
this study only included data from one Asian country
(Taiwan), and the authors highlighted the importance of
adapting the protocol to more languages and cultures.
Though there is some research investigating cultural
influence on the personal narratives of children from
East-Asia, including Taiwan, China, and Japan [8, 13, 14],
there is relatively little research examining the narratives
of children from South-Asian countries like India and
Pakistan [15–19]. One exception is a study by Kant et al.
[15]. However, these authors did not study personal
narratives, but analyzed the semantic features of picture
descriptions, produced by 200 typically developing
Hindi-speaking children (ages 3–7), with the aim of
creating a reference database.

India is a highly multilingual and multicultural
country, with 22 major official languages and hundreds of
regional or local languages spoken and numerous cultures
represented [20, 21]. However, there are some distinctive
characteristics of the Indian culture that resonate across
these diversities. For example, although India has been
considered a culture that embraces collectivism, it also
exhibits some characteristics of individualism. In the
Indian culture, individualism is mainly exhibited in re-
ligion. In philosophical notions such as life after death, it
is believed that the outcome of an individual’s life after
death is dependent on his or her deeds during mortal life
[22–24]. On the other hand, adults place a strong em-
phasis on the virtues of collectivism when raising children
[22]. In this context, such values as harmony and good
relationships with family, relatives, and friends, as well as
values for helping elders and friends are highly en-
couraged when bringing up a member of a community
[25, 26]. Joint festival celebrations worshipping their
honourable God are important family events. Moral
values are also highly emphasized and are often taught to
children at a very young age through famous fables like
the “Panchatantra” (a fable in which there are short
stories teaching priceless moral lessons, rich heritage
values, and the principles of Dharma) with the aim that
this will guide children in discerning right versus wrong
and good versus bad later in life [18]. Although there is
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some research on fictional narratives of children in India,
speaking languages such as Tamil, Kannada [16, 17], to
the authors’ knowledge there is no literature doc-
umenting the personal narratives of Hindi-speaking
children in India. Thus, there are no empirical data for
one to reflect on how culture might influence the personal
narratives of children from India. To address this re-
search gap, this study is a first attempt to document the
personal narratives of Hindi-speaking children in India.

In this study, we translated the Global TALES Protocol
into Hindi. This protocol contains six emotion-based
prompts that ask children to tell a story about a time
when they felt happy, worried, annoyed, proud, a
problem situation, and something important. Initial
feasibility of the protocol was demonstrated in a study by
Westerveld et al. [11] with children from the USA, Brazil,
Croatia, Cyprus, Greece, Israel (Arabic speakers and
Hebrew speakers), New Zealand, Russia, Taiwan, and
Australia. The current study contributed to this body of
knowledge by investigating the feasibility of using the
Global TALES Protocol in an Indian context with Hindi-
speaking children in India. We also examined the topics
of children’s personal narratives in response to the six
prompts with a view to reporting the similarities and
differences in the topics that children talked about in
comparison to the children from other countries as re-
ported in Westerveld et al. [11]. As argued by Westerveld
et al. [11], investigating topics of children’s personal
narratives offers a window into the cultural values and
beliefs associated with the child’s upbringing [see also 27].
We chose to prioritize examining topics of children’s
personal stories because topics are developmentally sig-
nificant. Topics are precursors to themes (which develop
in adolescence [28]) and themes are associated with self-
identity and mental health [29].

The following research questions were asked:
1. Is the Global TALES Protocol successful in eliciting

personal narratives of Hindi-speaking children in
India?

2. What are the topics of Hindi-speaking children when
they respond to the six prompts in Global TALES and
how are these topics different/similar from the ob-
served topics in Westerveld et al. [11]?
Based on previous research, we expected the protocol

to be successful in eliciting personal narratives from
Hindi-speaking children [11], in terms of providing re-
sponses to the six protocol prompts. In addition, since
these children share similar socio-communicative envi-
ronments as the children inWesterveld et al. [11], such as
being raised by parents and other family members at
home, going to school, and interacting with peers, we

expected substantial commonalities in the topics between
the narratives of these children and the narratives of
children in other countries in [11]. However, we also
expected some novel topics reflecting the distinctive
characteristics of the Indian culture that are not rep-
resented in the personal narratives of the other chil-
dren in Westerveld et al. [11], influenced, for instance,
by the prominence of collectivism, festival celebrations
worshipping their God, and moral values.

Methods

Participants
Thirty typically developing Hindi-English bilingual children

(15 male) aged 6.1–9.0 (M = 7.8; SD = 1.24), speaking Hindi as
their first and home language, participated. These children also
acquired English as the second and school language from the age of
four, when they started attending private schools for 6 h a day,
5 days a week, where the medium of instruction is English (and
children are not encouraged to use the home language). All
participants resided in Varanasi, an urban city in the south-eastern
part of Uttar Pradesh, where the Hindi spoken is close to standard
Hindi. These children met the following inclusion criteria: (a)
children came from middle socio-economic status (SES) families,
as indicated by the fee structure of the educational institutes the
children were attending based on average family annual income
and parental educational qualifications; (b) children were typically
developing, based on the demographic form showing no expressed
parental or school concerns on the child’s speech and language
development and other aspects of development and no history of
reported speech and language difficulties.

Materials
This study used the Hindi version of the Global TALES Pro-

tocol [30] to elicit personal narratives. The Global TALES Protocol
comprises six emotion-based prompts (excited, worried, annoyed,
proud, problem situation, something important). Each prompt
encourages the child to tell a “story” about a personal experience.
An initial feasibility study demonstrated that this tool was suc-
cessful in eliciting language samples from 10-year-old children
from 10 different countries, speaking 8 different languages [11].
The eight translated versions of the protocol followed a stan-
dardized adaptation process to ensure that the elicitation proce-
dures were consistent across languages. For full access to the
translated versions of the protocol, visit https://osf.io/ztqg6/.

Adaptation to Hindi
Three translated Hindi versions were created from the original

English version by the first author, a PhD student who is a native
speaker of Hindi with linguistic training. These included (1) a
word-to-word translation of the original English protocol; (2) a
word-to-word translation, but with less frequent words replaced by
more familiar words to ensure children would find all words
comprehensible and familiar; and (3) a word-to-word translation,
but with some words and phrases replaced by meaning-wise
translations to increase naturalness. These versions were sent to
five trained linguists, who were native speakers of Hindi and
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experienced language professionals working with children. We
asked them to
1. choose the version that would be the closest match to the

original English version of the Global TALES, while ensuring
that it would be culturally and linguistically appropriate and
could be understood by Hindi-speaking children ages six or
older;

2. double-check the translations to ensure that the translated
versions would have the same instructions, protocol prompts,
and scripted follow-up prompts as the original protocol.
The first author double-checked the translations to ensure that

the protocol prompts and scripted follow-up prompts would tap
into the same key emotions and type of events (excited, worried,
annoyed, proud, problem situation, something important) and be
culturally and linguistically appropriate. The linguists were also
asked to identify any incongruities with the original protocol and/
or suggest changes or edits to ensure appropriateness in all aspects.
All five linguists selected version three as the best version, most
closely related to the original protocol. To ensure cultural ap-
propriateness, some follow-up protocol prompts and generic
feedback on children’s narratives were adjusted according to
colloquial Hindi. For example, phrases like “it is interesting” and
“aha” were changed to more neutral response feedback in Hindi
like “oh! I see.” Moreover, we also decided to provide a clearer
explanation for certain prompts that were hard to comprehend for
the children. For example, the literal translation of the protocol
prompt “proud” is “garv” which is not a very frequently occurring
word in day-to-day conversations in Hindi. After using the
scripted prompt from the protocol, the examiner provided an
elaborated explanation of the word “proud” by adding “tell me a
time when you thought that you were a very good girl/boy.”

Procedures
Data collection was conducted in a quiet room in a home or

school setting. Children were interviewed individually by the
first author, a native speaker who read aloud the prompt words
on a stack of cards, so the child heard each protocol prompt
asked by the examiner. The examiner followed the same ad-
ministration procedures as outlined in the original protocol
(i.e., avoiding leading questions), and the order of presenting
the prompts was predetermined: i.e., excited, worried, annoyed,
proud, problem, something important. All the sessions were
audio recorded.

Data Coding and Reliability
The first author listened to the audio recordings and assigned a

topic to each personal narrative based on its main content, fol-
lowing Westerveld et al. [11]. The audio recordings were also
independently coded in terms of topics following Westerveld et al.
[11] by another native speaker of Hindi who served as a research
assistant and who was blind to the topics assigned by the first
author. The two sets of topics were then compared by the first
author, with agreement on 91.3% (disagreement on 8.7%) of the
topics. The disagreements were mostly in cases where there were
synonymous topics assigned to the same narrative; for example,
the research assistant assigned a narrative as “being interrogated by
someone,” while the first author assigned the same narrative as
“someone asks a question.” Such cases were analyzed again by the
two coders together to reach a consensus on the assigned topic. In
this example, we observed that interrogation is usually used in a

formal context, but the child talked about a doctor asking her
questions when she was ill in an informal manner, and then the
child mentioned that she was intimidated and annoyed when
someone asked her questions. So, the final topic assigned became
“someone asks questions.” Such discrepancies were discussed until
full agreement was reached between the two coders.

The first round of coding generated a total of 69 different topics
from the 6 protocol prompts, and these topics mostly overlapped
with the topics listed in Westerveld et al. [11]. To facilitate
comparisons with the results reported inWesterveld et al. [11], the
first author further assigned these 69 topics according to the list of
(broader) topics listed in Westerveld et al. [11]. For example, the
topics “behaving nicely” and “being courageous” were subsumed
under a broader topic called “personal achievement” (achieved
something that was specifically relevant to themselves); see [11] S2
Appendix. This mapping resulted in merging of the 69 different
topics into 31 broader topics.

Results

Overall, the Global TALES protocol successfully eli-
cited 179 personal narratives in response to the six
protocol prompts. There was one non-response to the
problem prompt.

The 31 topics coded in this study were compared to
the topics reported in Westerveld et al. [11] (online
suppl. Tables 2, 3 in Westerveld et al. [11]). Table 1
presents a comparison of the topics in the personal
narratives of the Hindi-speaking children in India and
the top 5 topics observed in the personal narratives
produced by children from a wide range of countries and
languages, as reported in Westerveld et al. [11]. The
major findings noted for each prompt in terms of
similarities and differences and the novel topics observed
are highlighted below.

Prompt 1: Excited
In response to the excited prompt, most children

talked about a family event, more specifically about
celebrating their own birthday or receiving surprise
birthday parties from their parents or family members.
The second most frequent topic was spending time with
family or playing with siblings. Although this topic was
also assigned in the larger feasibility study ([11] S2
Appendix), it did not feature in the top 5. The third most
frequent topic was personal achievement. Children also
shared that they were happy when they behave nicely and
finish all their work on time. The rest of the topics centred
on school holidays or going to coaching classes. In India,
coaching classes are mostly in a setup where a child goes
to a specific place and receives academic support. A novel
topic not mentioned in the dataset of Westerveld et al.
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[11] was “welcoming guests” at home. One child ex-
pressed that welcoming guests at home gave him a sense
of satisfaction. As P012T narrated, “I feel contented when
I have to serve my guests, I help my mother in preparing
food for them and making them comfortable at my place.”

Prompt 2: Worried
As shown in Table 1, similar to countries like Aus-

tralia, Croatia, Greece, Israel, New Zealand, and Russia,
about 30% of Indian children talked about missing their
school tasks, not submitting project work on time, or not
being able to finish their homework. The second most
prevalent topic was personal injury and their mothers’
illnesses. One novel topic elicited was related to financial
tension in the family. See the following quote (P024T):
“We did not have money to pay our school fees, so I had
to break my piggy bank and get the savings to help my
family.”

These children came from families that represent the
lower middle class of Indian society. Although they do

not struggle for the basic needs of food and living, fi-
nancial tension is not uncommon when the family strives
for a better quality of life [31, 32].

Prompt 3: Annoyed
The range of topics assigned to the Hindi-speaking

children’s personal narratives in response to the annoyed
topic was similar between the current dataset and that of
Westerveld et al. [11]. Twelve children talked about
fighting with their siblings and peers (the most common
topic across all 11 participant groups [11]), for example,
when others excluded them from playing, snatched things
from them, blamed them for no reason, etc. The second
most prevalent topic (similar to Greece, Russia, and
Taiwan), shared by 10 children (“parental issues”), in-
cluded being scolded by their parents or being upset with
their parents for not taking them outside for a stroll.
Other topics involved poor performance in exams or not
putting in enough effort to do well in academics, leading
to personal frustration.

Table 1. Comparison of the topics in the narratives of Indian children and the narratives of children in Westerveld et al. [11] (2022)*

Protocol prompts Top 5 responses to protocol
prompts across other countries*

Top 5 topics in
India (n = 30)

Excited Family Event Family event (celebrating their own birthday) (14)
New Experience or Item Spending time with family/siblings (8)
Personal achievement Personal achievement (4)
Personal growth or contribution Vacation (3)
Peer relationship Welcoming guests (1)

Worried School Task School task (9)
New Challenges Injury/Illness (8)
Safety Concerns Fighting with family/friends/siblings (7)
Illness, Injury or Death Decision making (3)
Family/friends relationships Losing something (2)

Annoyed Sibling/Peer Relationships Sibling/peer relationships (12)
Parental Issues Parental Issues (10)
Expectations of School/Others Personal Frustration (5)
Personal frustration Expectations of teachers at School (2)
Injury/Illness Injury/pain (1)

Proud Personal Achievement Personal achievement (26)
Personal Growth or Contribution Contribution in helping others (3)
Achievement involving others Personal satisfaction (1)

Problem Peer/family Relationships Contribution (helping someone either by
actions or by advising someone morally) (23)Finding or fixing

Personal growth or contribution Self-improvement (4)
Safety or wellness Discussing, or resolving family conflicts (1)
Problem at school Finding a missing thing (1)

Important Personal Achievement Family events (11)
Family event or support Receiving gifts or new items (6)
Cultural Personal achievement (5)
Personal growth or contribution Cultural: celebrating festivals (4)
Peer relationships Mishaps/personal loss (3)
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Prompt 4: Proud
The most prevalent topic (similar to the most frequent

topic across all participant groups reported on in the
original feasibility study [11]) was personal achievement
of the child, when they won prizes and medals in sports
competition or improved in their studies. The second
most prevalent topic related to their contribution in
helping others, as some expressed being proud of
themselves when they helped their mothers in the kitchen
and other household chores. One child expressed that he
was proud of himself when he ate good food and slept
peacefully. This personal narrative topic may have been in
response to the adaptation/elaboration of the “proud”
prompt, in which children were asked, “Tell me a time
when you thought that you were a very good girl/boy.”

Prompt 5: Problem
The problem-oriented prompt was the most challenging

prompt for these participants. Most of the children
required scripted follow-up prompts to answer this
question. Most personal stories (23/30) were centred
around helping someone either by actions or by advising
someone morally, referred to as “personal growth or
contribution” by Westerveld et al. [11]. This topic only
reached the top 2 in Russia, Taiwan, and Israel (Hebrew-
speaking children). Children shared that they often helped
old people cross the roads and helped beggars on the street
with food and other basic supplies to solve their problems.
Some also shared stories in which they solved a problem by
advising their peers and younger brothers to not steal or
bully others at school and home. The secondmost observed
topic (not observed in the larger feasibility project), called
“self-improvement,” was about finding ways to strengthen
their memory to perform well in exams or finding ways to
improve their handwriting. The third-ranked topic was
about discussing or resolving family conflicts. Only one
child talked about finding a missing thing.

Prompt 6: Important
There were variations in topics assigned for this

prompt (see Table 1). The most prevalent topic was about
birthday celebrations with family or other family events
like worshipping God at home together. The second-
ranked topic was about receiving gifts or new items when
they performed well in exams. One novel topic related to
mishaps/personal loss events, such as one child sharing
an incident when her father and she slipped in a manhole
and other people had to come and rescue them. Another
novel topic, expressed by one child, was related to exams,
as exams are always important to him, and he never
forgot anything during his exam.

Discussion

In this study, we adapted the Global TALES Protocol
into Hindi and used it to elicit personal narratives from
Hindi-speaking children residing in Uttar Pradesh of
India, where the Hindi spoken in this region is close to
standard Hindi, among the 49 varieties of Hindi spoken in
India [33]. In line with our expectations, the protocol was
successful in eliciting contextually relevant personal nar-
ratives from these children, with only one non-response
recorded (0.55%). Although children encountered some
difficulties in responding to the “problem” prompt, rele-
vant responses could still be elicited after the children were
supported with the scripted follow-up prompts. As ex-
pected, we observed that the topics of narratives spoken by
our Hindi-speaking children were similar to the topics of
narratives spoken by children acquiring other languages
and raised in other countries or cultures [11] in four out of
the six prompts (excited, worried, annoyed, proud).
Variations were observed in response to the problem
prompt and the important prompt. Finally, as expected,
there were some novel topics uniquely attested in our
dataset, some of which may reflect the distinctive char-
acteristics of the collectivist Indian culture.

When considering children’s overall responses, we
noticed some similarities between the children from India
and their Taiwanese counterparts (see [11]), which may
reflect the influence of their collectivist societies on the
children’s personal narratives. For example, “personal
achievement”was observed in 43% of the Indian children’s
narratives and was topic number 2 in Taiwan, unlike most
of the other countries where children talked about re-
ceiving gifts or moving house. An example of personal
achievement reflecting the collectivist trait is as follows: in
response to the “excited” prompt, three Hindi-speaking
children reported that they were happy when they behaved
nicely in front of others, which could be taken as a personal
achievement as a citizen for the benefit of their society.

Our speculation is that cultural influence may also
have played a role in the topics of the children’s problem
stories. We observed that the majority of children talked
about “contribution” in response to the problem prompt,
for example, helping someone either by actions or ad-
vising someone morally. In contrast, in most other
countries (except Russia and Taiwan), children talked
about peer/family relationships. Hindi-speaking children
in Indian culture are influenced by the collectivist culture
in terms of encouraging one to be helpful to others when
others have problems. The power distance cultural
dimension might also be relevant, as these children also
mentioned helping the elders when they have a problem,
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and children are being taught that respecting the elders is
a valuable trait in the collectivist culture. Another pos-
sibility could be related to the scripted follow-up prompt
(“other children tell me about a time when they helped
someone in problem or when they had a problem and
they had to figure out what they had to do”), which was
needed to elicit responses in most children. This follow-
up prompt may have primed these children to mention a
situation in which they helped someone in need who has a
problem. Finally, it seems plausible that both factors,
cultural and methodological, act in synergy in promoting
these children to tell stories about helping others in
problem situations.

Some novel topics were observed, which occurred in the
stories of some children (see Table 1 for the exact number of
children for each topic). For example, one child talked
about “welcoming guests” when asked to tell a story about
an exciting moment. This topic likely reflects the impor-
tance of respecting guests in the Indian culture. Guests are
treated as “God,” as it is believed that an encounter with
God can be beyond religious places of worship [12]. The
Indian culture imparts great value to welcoming guests, and
these values are transmitted from generation to generation
viamoral stories and phrases like “अतिथि देवो भव:”meaning
“Guest is God.” In response to the “problem” prompt, 23
children talked about helping someone either by their
actions or by morally advising their peers. These stories
highlight that even at a young age, moral values, such as
helping others and the virtue of morally advising others, are
infused in these children. This too reflects the collectivist
characteristics in the society along with showcasing that the
society values developing moral values in children [18].

Limitations and Future Directions
This study presents an initial evaluation of the topics of

Hindi-speaking children’s personal narratives in response to
six emotion-based prompts. Although we found many
similarities and some differences between the topics of these
children’s stories and those reported on by Westerveld et al.
[11], we acknowledge that this study featured a relatively
small group of 6- to 9-year-olds from one region in India
and of similar lowermiddle-class socio-economic status who
were younger than the sample of 10-year-olds inWesterveld
et al. [11]. A follow-up study, including a larger, more
representative group of Hindi-speaking children, including
10-year-olds, is now needed to substantiate these prelimi-
nary findings. Given that India is a multicultural and
multilingual country, with different regions having different
cultures and languages, social paradigms, and power
relations, comparing how similar and different the personal
narratives of children raised in different regions of India are

allows a rich context for research to tap further into how
these sociocultural factors affect the development of personal
narratives in children growing up in India [34, 35]. Fur-
thermore, future studies could analyze children’s personal
narrative samples in other dimensions such as lexical
diversity, productivity, and syntactic complexity, using
measures such as number of different words, total number of
words, and sentence length, to explore linguistic variations in
personal narrative performance in Hindi-speaking children.

Future studies should go beyond a simple coding of
“topics” to reveal in more detail the content of the children’s
stories. For example, although personal achievement was the
most frequent topic of children’s stories across all countries
[11], few (if any) Australian children talked about being
proud of themselves for helping with household chores or
when sleeping peacefully. Extending the cross-linguistic and
cross-cultural comparisons of topics to examine the themes
of children’s stories will provide a deeper understanding of
cultural and linguistic influences. For instance, Westby et al.
[9] noted that although the personal narratives of English-
speaking children from English-speaking countries
(Australia, New Zealand, and the USA) and Mandarin-,
Korean-, and Cantonese-speaking children from Taiwan,
Korea, and Hong Kong shared similar topics, the themes of
their narratives differed, showing variations of how the
Eastern culture influenced the personal stories of children
from Taiwan, Korea, and Hong Kong and how the Western
culture influenced the personal narratives of children from
these English-speaking countries. From a developmental
perspective, since topics are precursors to themes and
themes are linked to the development of a sense of self-
identity that arises in adolescence, future research could
study the evolution of topics of stories in a group of children
when they are in elementary school years, following the same
children longitudinally into their adolescent years. These
attempts will require the use of not only Global TALES but
also other turning-point stories or life stories when testing
older ages and will generate valuable language datasets that
could bear richly on the self-identity and mental health of a
child’s development as an individual.

Conclusion

The recent development of the Global TALES Pro-
tocol provides researchers and practitioners with a
unique opportunity to conduct systematic cross-linguistic
and cross-cultural comparisons of children’s personal
narratives, both within a country and across countries
worldwide. This small-scale study has demonstrated the
initial feasibility of the protocol with Hindi-speaking
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children in India who reside in Varanasi, a city in the
south-eastern part of Uttar Pradesh, who were slightly
younger (ages 6–9 years) than the 10-year-olds who
participated in the original research with this protocol
[11].We are excited about the possibility of extending this
work to other areas in India to better understand both
cultural and linguistic influences on children’s personal
narrative skills and development. Moreover, under-
standing the content (topics) of children’s stories, their
variations, and their links to cultural influences could
inspire speech-language pathologists when they work
with children from culturally and linguistically diverse
backgrounds and have to consider what topics are
functional and important/meaningful for the children
and their families in assessment and intervention.

Acknowledgments

We are thankful to the following Hindi-speaking linguists,
Himanshu Yadav, Utpal Pandey, Saumya Ratan, Chaitanya and
Mrinalini Yadav, for their helpful feedback and native speaker
judgements during the adaptation process; Vani Gupta, Hindi-
speaking speech pathologist for her helpful feedback on the Hindi
translations and data collection skills; and Dr. Anurag Srivastava
for assistance with inter-reliability checks. We express our sincere
appreciation to the reviewers and the guest editor prof. Nickola
Nelson for their valuable comments and suggestions. We are also
deeply grateful to Dr. Kuldeep Singh and Navin Singh from Kiran
Society, India for their help in recruiting participants. Lastly, we
sincerely thank all the children who participated in our study.

Statement of Ethics

This study was carried out in accordance with the recommen-
dations of the Institutional Review Board for human subjects ethics
at the Hong Kong Polytechnic University (reference number:

HSEARS20230303002). Written informed consent was also ob-
tained from the parents of each participant. The Griffth University
Human Ethics Research Committee provided initial approval for the
study (HREC: 2018/273).

Conflict of Interest Statement

The authors declare that the research was conducted in the
absence of any commercial or financial relationships that could be
construed as a potential conflict of interest.

Funding Sources

The first author is supported by the Hong Kong PhD
Fellowship Scheme (HKPFS) awarded by the Hong Kong Research
Grants Council.

Author Contributions

A.C. and M.W. conceptualized the study, V.S. was responsible
for data collection, coding, analyzing, and supervising the reli-
ability checks. V.S. and A.C. wrote the first draft of the paper. M.W.
helped in revising and editing the first draft. Subsequently all
authors worked on refining and revising the text. All authors
approve of the final version.

Data Availability Statement

The consent form, approved by the Institutional Review Board
for human subjects ethics at the Hong Kong Polytechnic Uni-
versity (reference number: HSEARS20230303002), and signed by
the parents of the children participants in this study, mentioned
that the data will not be shared publicly. On the other hand, de-
identified data from this study may be shared upon reasonable
request to the corresponding author.

References

1 Gee JP. Memory and myth. In: McCabe A,
Peterson C, editors. Developing narrative
structure. Psychology Press; 1991. p. 1–25.

2 Bliss LS, McCabe A. Personal narratives:
cultural differences and clinical implica-
tions. Top Lang Disord. 2008;28(2):
162–77.

3 Schick A, Melzi G. The development of
children’s oral narratives across contexts.
Early Educ Dev. 2010;21(3):293–317.

4 Bliss LS, McCabe A. Personal narratives:
assessment and intervention. Perspect Lang
Learn Educ. 2012;19(4):130–8.

5 Chen KM, Westby C. Thematic variations in
children’s personal narratives across cultures.

In: Gathercole GV, editor. XVth IASCL
congress. USA: IASCL; 2021.

6 McCabeA, PetersonC.Whatmakes a good story.
J Psycholinguist Res. 1984;13(6):457–80.

7 McCabe A, Peterson C. Developing narrtive
structure. UK: Routledge; 1991.

8 Chang CJ, McCabe A. Evaluation inMandarin
Chinese children’s personal narratives. In:
McCabe A, Chang C, eds. Chinese language
narration: culture, cognition, and emotion.
Studies in Narrative 19. 2013. p. 33–56.

9 Westby CE, Chen KM, Lee JP, Wong A. Topic
and content of personal narratives of children
from three East asian cultures and three English-
speaking cultures. Folia Phoniatr Logop. 2023.

10 Melzi G. Cultural variations in the con-
struction of personal narratives: central
American and European American mothers’
elicitation styles. Discourse Process. 2000;
30(2):153–77.

11 Westerveld MF, Lyons R, Nelson NW,
Chen KM, Claessen M, Ferman S, et al.
Global TALES feasibility study: personal
narratives in 10-year-old children around
the world. PLoS One. 2022;17(8):
e0273114.

12 Tyagnanda S. God as guests: hospitality in
Hindu culture; 2023. Available from: https://
vedanta.org/2012/monthly-readings/god-as-
guest-hospitality-in-hindu-culture.

454 Folia Phoniatr Logop 2023;75:447–455
DOI: 10.1159/000534298

Srivastava/Chan/Westerveld

D
ow

nloaded from
 http://karger.com

/fpl/article-pdf/75/6/447/4054081/000534298.pdf by The H
ong Kong Polytechnic U

niversity user on 15 O
ctober 2024

https://www.karger.com/Article/FullText/534298?ref=1#ref1
https://www.karger.com/Article/FullText/534298?ref=1#ref1
https://www.karger.com/Article/FullText/534298?ref=2#ref2
https://www.karger.com/Article/FullText/534298?ref=3#ref3
https://www.karger.com/Article/FullText/534298?ref=4#ref4
https://www.karger.com/Article/FullText/534298?ref=4#ref4
https://www.karger.com/Article/FullText/534298?ref=5#ref5
https://www.karger.com/Article/FullText/534298?ref=5#ref5
https://www.karger.com/Article/FullText/534298?ref=6#ref6
https://www.karger.com/Article/FullText/534298?ref=7#ref7
https://www.karger.com/Article/FullText/534298?ref=7#ref7
https://www.karger.com/Article/FullText/534298?ref=9#ref9
https://www.karger.com/Article/FullText/534298?ref=10#ref10
https://www.karger.com/Article/FullText/534298?ref=11#ref11
https://www.karger.com/Article/FullText/534298?ref=12#ref12
https://www.karger.com/Article/FullText/534298?ref=12#ref12
https://vedanta.org/2012/monthly-readings/god-as-guest-hospitality-in-hindu-culture
https://vedanta.org/2012/monthly-readings/god-as-guest-hospitality-in-hindu-culture
https://vedanta.org/2012/monthly-readings/god-as-guest-hospitality-in-hindu-culture
https://doi.org/10.1159/000534298


13 McCabe A, Chang CJ. Chinese language nar-
ration: culture, cognition, and emotion. Neth-
erlands: John Benjamins Publishing; 2013.

14 Minami M, McCabe A. Haiku as a discourse
regulation device: a stanza analysis of Japa-
nese children’s personal narratives. Lang Soc.
1991;20(4):577–99.

15 Kant AR, Dafadar BS, Banik AA. Analysis of
characteristics of semantics of spoken language
in normally developing Hindi speaking chil-
dren. Int J Res Med Sci. 2015;3(12):3534–42.

16 Chakravarthi S. Assessing children with
language impairments: a study on Kannada, a
south Indian language. CBR Inclusive De-
velop. 2012;23(3):112–36.

17 Venkatraman K, Thiruvalluvan V. Develop-
ment of narratives in Tamil-speaking pre-
school children: a task comparison study.
Heliyon. 2021;7(7):e07641.

18 Srivastava C, Dhingra V, Bhardwaj A, Sri-
vastava A. Morality and moral development:
traditional Hindu concepts. Indian J Psy-
chiatry. 2013;55(Suppl 2):S283–7.

19 Hamdani SZ, Arshad T, Tarar SA, Kausar R.
Personal narrative skills of Urdu speaking
preschoolers. Narrat Inq. 2019;29(1):50–81.

20 Soman S. India lost 220 languages in last
50 years, survey finds; 2023. Available from:
https://timesofindia.indiatimes.com/india/
India-lost-220-languages-in-last-50-years-

survey-finds/articleshow/21720601.cms?
from=mdr.

21 Lalmalsawma D. India speaks 780 languages,
220 lost in last 50 years: survey; 2023.
Available from: https://web.archive.org/web/
20130910025932/http://blogs.reuters.com/
india/2013/09/07/india-speaks-780-languages-
220-lost-in-last-50-years-survey.

22 Chadda RK, Deb KS. Indian family systems,
collectivistic society and psychotherapy. In-
dian J Psychiatry. 2013;55(Suppl 2):S299–309.

23 Jha SD, Singh K. An analysis of individualism-
collectivism across Northern India. J Indian
Acad Appl Psychol. 2011 Jan;37(1):149–56.

24 Hofstede Insights. Country comparison;
2023. Available from: https://www.hofstede-
insights.com/country-comparison/india/.

25 Chadha NK. International relationships: an
Indian perspective; 2023. Available from:
https://www.un.org/esa/socdev/family/docs/
egm12/PRESENTATION-CHADHA.pdf.

26 Scroope C. Indian Culture; 2023. Available
from: https://culturalatlas.sbs.com.au/indian-
culture/indian-culture-core-concepts.

27 Miller PJ, Fung H, Lin S, Chen EC, Boldt BR.
How socialization happens on the ground:
narrative practices as alternate socializing
pathways in Taiwanese and European-
American families. Monographs Soc Res
Child Develop. 2012;i–140.

28 Reese E, Haden CA, Baker-Ward L, Bauer P,
Fivush R, Ornstein PA. Coherence of per-
sonal narratives across the lifespan: a mul-
tidimensional model and coding method. J
Cogn Dev. 2011;12(4):424–62.

29 McAdams DP. Personal narratives and the life
story. In: JohnOP,RobinsRW,PervinLA, editors.
Handbook of personality: theory and research.
New York: Guilford Press; 2008. p. 241–61.

30 Westerveld M, Nelson N, Fernandes FD,
Ferman S. Global tales project protocol; 2018.
Available from: https://osf.io/6ta5g/.

31 Mayilsamy J. This is your brain on anger;
2023. Available from: https://timesofindia.
indiatimes.com/readersblog/tamilradar/this-
is-your-brain-on-anger-21363.

32 De Sousa A, Mohandas E, Javed A. Psycho-
logical interventions during COVID-19: chal-
lenges for low- and middle-income countries.
Asian J Psychiatr. 2020;51:102128.

33 Kumar R, Lahiri B, Ojha AK. Aggressive and
offensive language identification in Hindi,
bangla, and English: a comparative study.
SocArXiv. 2021;2(1):26.

34 Bowen Z, Hinchy J. Introduction: children
and knowledge in India. South Asian Hist
Cult. 2015;6(3):317–29.

35 Bajpai R. The problem of religious diversity:
European challenges, asian approaches. UK:
Edinburgh University Press; 2017.

Personal Narratives of Hindi-Speaking
Children

Folia Phoniatr Logop 2023;75:447–455
DOI: 10.1159/000534298

455

D
ow

nloaded from
 http://karger.com

/fpl/article-pdf/75/6/447/4054081/000534298.pdf by The H
ong Kong Polytechnic U

niversity user on 15 O
ctober 2024

https://www.karger.com/Article/FullText/534298?ref=13#ref13
https://www.karger.com/Article/FullText/534298?ref=13#ref13
https://www.karger.com/Article/FullText/534298?ref=14#ref14
https://www.karger.com/Article/FullText/534298?ref=15#ref15
https://www.karger.com/Article/FullText/534298?ref=16#ref16
https://www.karger.com/Article/FullText/534298?ref=16#ref16
https://www.karger.com/Article/FullText/534298?ref=17#ref17
https://www.karger.com/Article/FullText/534298?ref=18#ref18
https://www.karger.com/Article/FullText/534298?ref=18#ref18
https://www.karger.com/Article/FullText/534298?ref=19#ref19
https://www.karger.com/Article/FullText/534298?ref=20#ref20
https://www.karger.com/Article/FullText/534298?ref=20#ref20
https://timesofindia.indiatimes.com/india/India-lost-220-languages-in-last-50-years-survey-finds/articleshow/21720601.cms?from=mdr
https://timesofindia.indiatimes.com/india/India-lost-220-languages-in-last-50-years-survey-finds/articleshow/21720601.cms?from=mdr
https://timesofindia.indiatimes.com/india/India-lost-220-languages-in-last-50-years-survey-finds/articleshow/21720601.cms?from=mdr
https://timesofindia.indiatimes.com/india/India-lost-220-languages-in-last-50-years-survey-finds/articleshow/21720601.cms?from=mdr
https://www.karger.com/Article/FullText/534298?ref=21#ref21
https://www.karger.com/Article/FullText/534298?ref=21#ref21
https://web.archive.org/web/20130910025932/http://blogs.reuters.com/india/2013/09/07/india-speaks-780-languages-220-lost-in-last-50-years-survey
https://web.archive.org/web/20130910025932/http://blogs.reuters.com/india/2013/09/07/india-speaks-780-languages-220-lost-in-last-50-years-survey
https://web.archive.org/web/20130910025932/http://blogs.reuters.com/india/2013/09/07/india-speaks-780-languages-220-lost-in-last-50-years-survey
https://web.archive.org/web/20130910025932/http://blogs.reuters.com/india/2013/09/07/india-speaks-780-languages-220-lost-in-last-50-years-survey
https://www.karger.com/Article/FullText/534298?ref=22#ref22
https://www.karger.com/Article/FullText/534298?ref=22#ref22
https://www.karger.com/Article/FullText/534298?ref=23#ref23
https://www.karger.com/Article/FullText/534298?ref=23#ref23
https://www.karger.com/Article/FullText/534298?ref=24#ref24
https://www.hofstede-insights.com/country-comparison/india/
https://www.hofstede-insights.com/country-comparison/india/
https://www.karger.com/Article/FullText/534298?ref=25#ref25
https://www.karger.com/Article/FullText/534298?ref=25#ref25
https://www.un.org/esa/socdev/family/docs/egm12/PRESENTATION-CHADHA.pdf
https://www.un.org/esa/socdev/family/docs/egm12/PRESENTATION-CHADHA.pdf
https://www.karger.com/Article/FullText/534298?ref=26#ref26
https://culturalatlas.sbs.com.au/indian-culture/indian-culture-core-concepts
https://culturalatlas.sbs.com.au/indian-culture/indian-culture-core-concepts
https://www.karger.com/Article/FullText/534298?ref=27#ref27
https://www.karger.com/Article/FullText/534298?ref=27#ref27
https://www.karger.com/Article/FullText/534298?ref=28#ref28
https://www.karger.com/Article/FullText/534298?ref=28#ref28
https://www.karger.com/Article/FullText/534298?ref=29#ref29
https://www.karger.com/Article/FullText/534298?ref=30#ref30
https://osf.io/6ta5g/
https://www.karger.com/Article/FullText/534298?ref=31#ref31
https://timesofindia.indiatimes.com/readersblog/tamilradar/this-is-your-brain-on-anger-21363
https://timesofindia.indiatimes.com/readersblog/tamilradar/this-is-your-brain-on-anger-21363
https://timesofindia.indiatimes.com/readersblog/tamilradar/this-is-your-brain-on-anger-21363
https://www.karger.com/Article/FullText/534298?ref=32#ref32
https://www.karger.com/Article/FullText/534298?ref=33#ref33
https://www.karger.com/Article/FullText/534298?ref=34#ref34
https://www.karger.com/Article/FullText/534298?ref=34#ref34
https://www.karger.com/Article/FullText/534298?ref=35#ref35
https://www.karger.com/Article/FullText/534298?ref=35#ref35
https://doi.org/10.1159/000534298

	What Do Children in India Talk About? Personal Narratives of Typically Developing Hindi-Speaking Children
	Introduction
	Methods
	Participants
	Materials
	Adaptation to Hindi
	Procedures
	Data Coding and Reliability

	Results
	Prompt 1: Excited
	Prompt 2: Worried
	Prompt 3: Annoyed
	Prompt 4: Proud
	Prompt 5: Problem
	Prompt 6: Important

	Discussion
	Limitations and Future Directions

	Conclusion
	Acknowledgments
	Statement of Ethics
	Conflict of Interest Statement
	Funding Sources
	Author Contributions
	Data Availability Statement
	References



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJDFFile false
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /LeaveColorUnchanged
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 150
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 150
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile (None)
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
    /DEU <>
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [600 600]
  /PageSize [612.000 792.000]
>> setpagedevice


