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Abstract of Major Papers in This Issue

A corpus-assisted study on the readability of Julia Lovell’s translated works(Lv Qi &Wang Shuhuai,pl)

From comparative and contrastive perspectives, this corpus—assisted study is conducted to examine the readability of all
the six translated works from Julia Lovell, focusing on three parameters, namely, Flesch Reading Ease, Flesch—Kincaid Grade
Level and Target Text / Source Text Length Ratio. The findings are shown as follows: first, Julia Lovell’s translations are
noted by their fluency and could be easily understood by junior high school students in UK or US. Second, there exists a
consistency among all her translations in terms of TSLR except for the positive deviation of Lust, Caution and negative
deviation of The Matchmaker, the Apprentice and the Football Fan. Third, highlighting her translation style, Julia Lovell
adopts a variety of interventions to create tension of narration and fluent reading experience in her version, resulting in the
advantageous economy and efficiency in language use, compared with Yang Xianyi’s version and William Lyell’s version.

A study on the current state and trend of Eco—translatology studies based on Mapping Knowledge Domain (Teng
Mei & Zhou Wanting,p10)

Based on the data of the research papers published between 2001 and 2018, which are retrieved from the CNKI
database, this paper presents a visualized analysis of the articles on domestic eco—translatology studies in the past 18 years
from the perspective of annual word frequency, literature author, research institution, hot topics and research frontiers by
employing Citespace, a bibliometric analysis software. It finds that the article volume of eco—translatology studies is generally
on the rise, proceeding in two distinct phases: The preliminary phase and acceleration phase; the research institutions mainly

consist of foreign language schools in comprehensive universities; core theoretical keywords such as "an approach to

non " "non

translation as adaptation selection" "Eco—translatology" "translational eco—environment""three—dimensional transformation",
adaptation and selection" are major hot topics; the research themes shift from theoretical discussion to practical application,
presenting an increasingly diversified and increasingly prominent interdisciplinary characteristic.
The syntax and meaning of gei sentences: In comparison with German datives and English have/get(Wang Qi,p34)

The main meanings of dative sentences of German, a European language with rich inflection are expressed in English(a
language with relatively poor inflection) sentences with have/get; in Chinese, a language with rather poor inflection, such
sentences correspond to sentences with gei. In double object sentences Chinese gei corresponds to English give; in some
cases Chinese gei does not correspond to give/get/have, but it has corresponding dative sentences in German. Dative marking
in German, give/get/have in English, and gei/you in Chinese, involve the functional category Appl (icative). The type of Appl
may be different between languages, which is reflected in the differences between Chinese and English: the former, not the
latter, has high Appl, thus there is a type of gei sentence in Chinese with the meaning "for", which is absent in English.
Chinese allows covert arguments, reflected by gei—V sentences, which are absent in English.
Using discourse completion tasks to measure Chinese EFL learners” pragmatic competence(Li Qingping,p65)

Despite an outcry for reform in the format and content of foreign language testing, it is still a popular practice to

develop foreign language tests oriented to lexico—grammar and four basic language skills. The study investigated issues
related to reliability, validity and relative difficulty of four pragmatics testing instruments: Discourse Self-assessment Test
(DSAT), Listening Oral Discourse Completion Test (LODCT), Written Discourse Completion Test (WDCT), and Multiple—
choice Discourse Completion Test (MDCT). Instrumentation followed four steps, including exemplar generation, likelihood
investigation, meta—pragmatic assessment, and multiple-choice option generation. Results indicated that all these instruments
except MDCT have acceptable reliability and validity, and students” pragmatic performance on different pragmatics tests was
significantly different. But students” proficiency is not significantly correlated with their performance on different pragmatics
tests. These results indicate that assessment of pragmatic competence calls for instruments specially developed for that
purpose. Instruments investigated in this study are all possible choices except MDCT, but which one is to be used depends
on testing purposes. These results are discussed in light of issues to be resolved in developing pragmatics tests and
implications for constructing the foreign language testing system in China, especially strategic considerations in instrument
development and item poolconstruction.
Applying problem —based learning to translation classrooms: A case study and its pedagogical implications (Liu
Lixiang & Li Dechao,p73)

Problem-based learning is an educational philosophy which could promote students” ability to solve real-life problems.
By drawing on such empirical methods as think—aloud protocols, problem templates and reflection reports, we have collected
data relating to a PBL translation class. The results show that: In the identification of problems, students tend to focus on
linguistic problems instead of extra—linguistic ones; Most of the students show a strong inclination of depending on external
resources; The quality of translation is significantly related to the students” competence in making independent judgments;
Collaborative work can promote students” creativity in producing high quality translations; Peer assessments and reflection
reports could strengthen students” awareness of problem. These results indicate that in the PBL translation classrooms,
teachers should facilitate students in the identification of key problems, encourage students to make independent judgments
and lower their reliance on external resources. Furthermore, teachers need to guide students in their collaborative work and
enhance students” confidence and sense of satisfaction with their own translation products by adopting a product—oriented
approach.



