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cal deduction this study analyzes the composition of interpreting
competence and interpreter competence and proposes the concept
of professional interpreting training oriented to interpreter compe—
tence. The development of interpreter competence consists of
three phases: first improvement of bilingual competence and ac—
cumulation of extradinguistic knowledge before interpreting train—
ing; second learning and mastering of interpreting skills during in—
terpreting training and third acquisition of professional competence
after interpreting training. Accordingly three stages of professional
interpreting training are outlined with a design of their objectives
contents and curricula. This article aims to define the crucial con—
cepts of interpreting competence and provide conceptual foundation
for the stage outlining and syllabus designing of interpreting train—
ing for the programs of both Bachelor and Master of Translation
and Interpreting in China.
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