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The measure of active leaming state among healthcare undergraduates’ ZANG Yu-
li, LOU Feng-lan CHAN MoonrFa, et al// Chinese Journa of Nursing Educa-
tion, — 2006, 3( D 14

[ Abstractf  Objective To develop an instrument to measure healthcare under-
graduates active learning state (ALS). Methods The measurable aspects of ALS
were identified and formulated into items (5-point scale) thwough group discussions
among nine nursing students. After the determination of expert content validity and
test-retest reliability (4-week interval), a pilot test was conducted. Via proportion-
al (25%) stratify sampling, 515 students from various healthcare majors were sam-
pled and tested. A chievement M otivation Scale was used to assess construct validi-
ty. Result The ALS scale is with high expert content validity (0.86), interrater

agreement (0.86) and moderate testretest reliability ( 77— 0.46 P<0.001). It
is highly correlated with Achievement Motivation Scale ( rp= 0. 52, P<<0.001).
ALS is mainly constituted by five factors, i.e. learning drives learning goals deep
learning learning control and strong learning which can explain the variance of
12. 8%, 11.3%, 11 0%, 10.7%, 10 2%, respectively ( The cumulated is
56.1%.). Their internal consistency coefficients (a) are 0.7G 0.77 0. 70,
0 78, 0. 67 respectively (The overallais 0. 89.). The overall ALS score is 72 8
110. 52 (mean = s9). Conclusion ALS isimpacted by many factors and projects
as active learning behaviors cognitive activities and specific personality tibutes.
This scale has been established with good psychometiic properties and could be used
to quantify and estimate A LS.

[ Key words]  Students, health occupations  Active learning;  Instrument;
Scale
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